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KIRISH (falsafa doktori (PhD) dissertatsiyasi annotatsiyasi)

Dissertatsiya mavzusining dolzarbligi va zarurati. Jahonda ta’lim tizimini
kompetensiyaviy yondashuv asosida takomillashtirish, o‘quvchilarning mustaqil va
tanqidiy fikrlashi, axborotni tahlil qgilish, baholash, dalillash hamda asoslangan
xulosa chiqarish ko‘nikmalarini rivojlantirishga alohida e’tibor qaratilmoqda.
Zamonaviy axborot makonida o‘quvchidan turli manbalardagi ma’lumotlarni
giyoslash, ularning ishonchliligini aniqlash va o‘z fikrini dalillar asosida ifodalash
talab etiladi. Ingliz tilini o‘rgatish jarayoni o‘quvchilarning kommunikativ
kompetensiyasi bilan bir gatorda tahliliy va refleksiv fikrlashini rivojlantirish
imkoniyatiga ega. Biroq ingliz tili darslarida tanqidiy fikrlashga yo‘naltirilgan
kommunikativ, muammoli va tahliliy topshiriglardan tizimli foydalanish hamda
natijalarni baholash mexanizmlarini takomillashtirish zarurati mavjud.

Dunyoda olib borilayotgan pedagogik tadqiqotlarda o‘quvchilarning yugqori
darajadagi tafakkur ko‘nikmalarini rivojlantirish, chet tillarn1 o‘rgatishda
kommunikativ, kognitiv va refleksiv yondashuvlarni integratsiyalash ustuvor
yo‘nalishlardan biri sifatida garalmoqda. Muammoli ta’lim, debat, case-study,
loyiha, hamkorlikda o‘qitish va interaktiv topshiriqlar orqali axborotni tahlil qgilish,
dalillarni giyoslash, mugobil yechimlarni ilgari surish hamda mustaqgil xulosa
chiqarish ko‘nikmalarini rivojlantirishga doir ilmiy izlanishlar olib borilmoqda. Shu
bilan birga, ingliz tilini o‘rgatish jarayonida tanqidiy fikrlashning tarkibiy
komponentlari, pedagogik shart-sharoitlari, mezon va ko‘rsatkichlari hamda
diagnostik vositalarini yagona metodik tizim asosida takomillashtirish ilmiy zarurat
kasb etmoqda.

Mamlakatimizda umumiy o‘rta ta’lim tizimini modernizatsiya qilish, xorijiy
tillarni o‘rgatish sifatini oshirish, o‘quvchilarning mustaqil fikrlashi, intellektual
salohiyati va kommunikativ kompetensiyalarini rivojlantirishga ustuvor ahamiyat
berilmoqda. O‘zbekiston Respublikasi Prezidenti tomonidan ilgari surilgan
“jismonan sog‘lom, ruhiy va intellektual rivojlangan, mustaqil fikrlaydigan, gat’iy
hayotiy pozitsiyaga ega yoshlarni tarbiyalash™! vazifasi ta’lim tizimi oldiga muhim
strategik magqsad sifatida qo‘yilgan. Mazkur vazifani amalga oshirish ta’lim
jarayonini reproduktiv bilim o‘zlashtirishdan mustaqil izlanish, tahlil qilish,
qiyoslash, baholash va asoslangan xulosa chiqarishga yo‘naltirishni taqozo etadi.
Shu nuqtayi nazardan, ingliz tilini o‘rgatish jarayonida maktab o‘quvchilarining
tanqidiy fikrlashini rivojlantiruvchi metod, vosita va topshiriqlarni o‘zaro
uyg‘unlashtirish, jarayonni bosqichma-bosqich tashkil etish hamda natijadorligini
diagnostik mezonlar asosida baholashga xizmat giluvchi pedagogik texnologiyani
takomillashtirish muhim ilmiy-metodik vazifa hisoblanadi.

O‘zbekiston Respublikasi Prezidentining 2019-yil 29-apreldagi PF-5712-son
“O‘zbekiston Respublikasi Xalq ta’limi tizimini 2030-yilgacha rivojlantirish
konsepsiyasini tasdiglash to‘g‘risida”gi Farmoni?, 2026-yil 16-fevraldagi PF-21-

1 O‘zbekiston Respublikasi Prezidentining 2022-yil 28-yanvardagi “2022-2026-yillarga mo‘ljallangan Yangi
O‘zbekistonning taraqqiyot strategiyasi to‘g risida” PF-60-son Farmoni https://lex.uz/docs/-5841063

2 O‘zbekiston Respublikasi Prezidentining 2019-yil 29-apreldagi PF-5712-son “O‘zbekiston Respublikasi Xalq
ta’limi tizimini 2030-yilgacha rivojlantirish konsepsiyasini tasdiglash to‘g‘risida”gi Farmoni // Qonun hujjatlari
ma’lumotlari milliy bazasi. — 29.04.2019-y. — 06/19/5712/3034-son; O‘zbekiston Respublikasi Prezidentining 2026-

5



https://lex.uz/docs/-5841063

son “Mamlakat taraqqiyotining 2030-yilgacha mo‘ljallangan ustuvor yo‘nalishlari
doirasida islohotlarni izchil davom ettirish va yangi bosgichga olib chigishning
qo‘shimcha chora-tadbirlari to‘g‘risida’gi Farmoni, 2021-yil 19-maydagi PQ-5117-
son “O¢zbekiston Respublikasida xorijiy tillarni o‘rganishni ommalashtirish
faoliyatini sifat jihatidan yangi bosgichga olib chiqish chora-tadbirlari to‘g risida”gi
Qarori, O‘zbekiston Respublikasi Vazirlar Mahkamasining 2017-yil 11-avgustdagi
610-son “Ta’lim muassasalarida chet tillarini o‘qitishning sifatini yanada
takomillashtirish chora-tadbirlari to‘g‘risida”gi Qarori hamda mazkur sohaga oid
boshqa me’yoriy-huquqiy hujjatlarda belgilangan vazifalarni amalga oshirishda
ushbu dissertatsiya tadgigoti muayyan darajada xizmat qgiladi.

Tadqigotning respublika fan va texnologiyalarni rivojlantirishning
ustuvor yo‘nalishlariga muvofigligi. Dissertatsiya respublika fan va texnologiyalar
taraqqgiyotining ”Axborotlashgan jamiyat va demokratik davlatni ijtimoiy, huquqiy,
iqtisodiy, madaniy, ma’naviy-ma’rifiy rivojlantirishda, innovatsion g‘oyalar tizimini
shakllantirish va ularni amalga oshirish yo‘llari” ustuvor yo‘nalishiga muvofiq
bajarilgan.

Muammoning o‘rganilganlik darajasi Respublikamiz olimlari tomonidan
o’quvchilarning mustaqil fikrlash hamda muayyan mohiyatga tanqidiy yondashuv
ko’nikmalarini rivojlantirish muammosi yuzasidan bir qator tadqiqotlar amalga
oshirilgan. Jumladan, M.Alimova ona tili va o’qish savodxonligi darslarida
o’quvchilarning tanqidiy fikrlash ko’nikmalarini rivojlantirish metodikasini
takomillashtirish; G.Akramova o’quvchilarda tanqidiy tafakkurni rivojlantirish
asosida ularni ijtimoiy munosabatlarga tayyorlash tizimini takomillashtirish;
Sh.Ismoiljonov ingliz tili darslarida yuqori sinf o’quvchilarining tanqidiy fikrlash
malakalarini rivojlantirish metodikasi;  G.Tajiboyeva tarbiya fanini o’qitish
jarayonida o’quvchilarda tanqidiy fikrlashni shakllantirish texnologiyasi; B.Xaitov
muammoli o’qitish texnologiyalari vositasida talabalarning tangidiy fikrlashini
rivojlantirish metodikasi; S.Xurramova talabalarda tangidiy fikrlash rivojlantirish
metodikasini  takomillashtirish;  N.V.Petrosyanlar  innovatsion pedagogik
texnologiyalar orqali til yo’nalishidagi oliy o’quv yurtlari talabalarining tanqidiy
fikrlashini rivojlantirish metodikasi bo’yicha tadqiqotlarini amalga oshirgan.
O’quvchilarning tanqidiy fikrlashini shakllantirish, tanqidiy fikr va muloqot
ko’nikmalarini uyg’un holda rivojlantirish, ta’limda o’quvchilarning faolligi va
mustaqilligini tarbiyalash muammosi M.D.Omonova, N.O.Qodirova, Z.1.Nasimova,
E.M.Xudoynazarov, M.S.Shamsiyeva tomonidan tadgiq etilgan®

yil 16-fevraldagi PF-21-son “Mamlakat taraqqiyotining 2030-yilgacha mo‘ljallangan ustuvor yo‘nalishlari doirasida
islohotlarni izchil davom ettirish va yangi bosqichga olib chiqgishning qo‘shimcha chora-tadbirlari to‘g‘risida”gi
Farmoni // Qonunchilik ma’lumotlari milliy bazasi. — 17.02.2026-y. — 06/26/21/0145-son.; O‘zbekiston Respublikasi
Prezidentining 2021-yil 19-maydagi PQ-5117-son “O‘zbekiston Respublikasida xorijiy tillarni o‘rganishni
ommalashtirish faoliyatini sifat jihatidan yangi bosgichga olib chigish chora-tadbirlari to‘g‘risida”gi Qarori //
Qonunchilik ma’lumotlari milliy bazasi.; O°zbekiston Respublikasi Vazirlar Mahkamasining 2017-yil 11-avgustdagi
610-son “Ta’lim muassasalarida chet tillarini o‘qitishning sifatini yanada takomillashtirish chora-tadbirlari
to‘g risida”gi Qarori // Qonunchilik ma’lumotlari milliy bazasi.

% Ismoiljonov Sh.B. Ingliz tili darslarida yuqori sinf o‘quvchilarining tanqidiy fikrlash malakalarini rivojlantirish
metodikasi (ijod maktablari misolida): pedagogika fanlari bo‘yicha falsafa doktori (PhD) dis. avtoref. — Namangan,
2024. — 60 b.; Tajiboyeva G.M. Tarbiya fanini o‘qitish jarayonida o‘quvchilarda tanqidiy fikrlashni shakllantirish
texnologiyasi (boshlang‘ich sinflar misolida): pedagogika fanlari bo‘yicha falsafa doktori (PhD) dis. avtoref. —
Namangan, 2023. — 52 b.; Xaitov B.Sh. Muammoli o‘qitish texnologiyalari vositasida talabalarning tanqidiy
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Mustagil ~ davlatlar ~ hamdo‘stligi  mamlakatlarida ~ M.M.Bezrukix,
V.V.Braginskiy, N.S.Leskov darsda muammoli topshiriglar va xatolarga tangidiy
munosabat bildirishni bosh miya hamda kognitiv funksiyalar bilan bog’lab tahlil
giladi. T.V.Kudryavsev topshiriglarni chuqur tahlil gilish va xatolarga tangidiy
yondashish  metodikasi; M.l.Maxmutov muammoli ta’lim konsepsiyasiga
asoslangan holda savol-javob va dalil keltirishni dars jarayoniga Kiritish orgali
o’quvchilarning tanqidiy fikrlashini rivojlantirish; V.G. Kalyagina tanqidiy fikrning
Ijtimoiy moslashuv, qarashlarga ochiglik va garor gabul qilish mas’uliyatini
oshirishi ustida tadgiqotlar olib borishgan. Ta’limda o’rganishning ijobiy asoslarini
tashkil etishda shaxsiy faoliyat ko’rsatish muammolarining psixologik va pedagogik
jihatlarini  L.S.Rubinshteyn, = A.M.Matyushkinlar  o’quvchilarda  tanqidiy
yondashuvni shakllantirish, muammoli ta’lim kontekstida tanqidiy fikrlashni
rivojlantirish, ta’limni ijodiy tashkil etish, bolalar ijodkorligi, intuitsiya, diskursiv
fikrlash, bolalar ijodkorligi masalalarini kompleks tadgiq etishgan.*

Xorijiy olimlardan J.Dyui, B.Blum, R.Ennis, P.Facione, D.F Halpern,
L.Vygotskiy, D.B.Elkonin va boshgalar tomonidan tanqidiy fikrlashning nazariy
asoslari, uning kognitiv va reflektiv xususiyatlari hamda ta’lim jarayonida o‘quvchi
shaxsini rivojlantirish mexanizmlari tahlilga tortilgan. J.Piaget o’quvchilarda fikr
rivojlanishini bosqgichlarga ajratib, har bir bosqichda tanqidiy yondashuv o’ziga xos
ekanligini qgayd etadi. R.J.Sternberg analitik va ijodiy komponentlarni
uyg’unlashtirib, fanlararo integratsiya yo’li bilan tanqidiy ko’nikmalarni
bosgichma-bosqich rivojlantirishga o’rgatish ~ bo’yicha ilmiy izlanishlar olib
borgan. Shuningdek, J.Harmer kabi metodistlar tomonidan ingliz tilini o‘qitishda
o‘quvchilarning kommunikativ faoliyatini rivojlantirish, interaktiv yondashuvlar
asosida darslarni tashkil etish masalalari yoritilgan®. Mavjud ilmiy tadgigotlar tahlili
ko‘rsatadiki, ingliz tilini o‘gitish jarayonida o‘quvchilarda tanqidiy fikrlashni
rivojlantirish masalasi nazariy va metodik jihatdan umumiy tarzda o‘rganilgan
bo‘lsa-da, aynan 7-8-sinf o‘quvchilarining yosh va kognitiv xususiyatlarini hisobga

fikrlashini rivojlantirish metodikasi (Pedagogik texnologiya fani misolida): pedagogika fanlari bo‘yicha falsafa
doktori (PhD) dis. avtoref. — Qo‘qon, 2025. — 60 b.; Xurramova S.M. Talabalarda tangidiy fikrlashni rivojlantirish
metodikasini takomillashtirish (ona tilini o‘qitish metodikasi fani misolida): pedagogika fanlari bo‘yicha falsafa
doktori (PhD) dis. avtoref. — Termiz, 2025. — 51 b.; Petrosyan N.V. Innovatsion pedagogik texnologiyalar orqali til
yo‘nalishidagi oliy o‘quv yurtlari talabalarining tanqidiy fikrlashini rivojlantirish: pedagogika fanlari bo‘yicha falsafa
doktori (PhD) dis. avtoref. — Samargand, 2023. — 59 b.

4 Bespykux M.M. BospacTHas (pusrosorns: GpU3HONorys pasBuths pebénka. — M.: Axagemus, 2013; bparuackmii
B.B. Ilcuxosoruss MpIIIEHUSI U pa3BUTUE MO3HABATENbHOHN neATenbHOCTH ywamuxcs. — M.: Ilegaroruka, 1991;
JleckoB H.C. [Icuxonorus no3HaBaTeIbHON AeSTEIFHOCTH KOIBHUKOB. — M.: IIpocsemenne, 1988; Kynpssues T.B.
[IpobremHOe 0OyueHHMe: UCTOKHU, CYIIHOCTh, MepcrekTuBsl. — M.: 3Hanue, 1991; MaxmyTtoB M.U. IlpoGremHoe
obydyenne. OcHOBHBIE Bompockl Teopuu. — M.: Ilemaroruka, 1975; Kansruna B.I" Tlcuxonorus KpUTHUECKOTO
MmbreHust inaHoctu. — CII6.: Peus, 2004; Pyounmeita C.JI. OcHoBbI 0011ei neuxonoruu. — CII6.: TTutep, 2002;
MartromkuH A.M. [IpobnemHble cuTyanuy B MBIIIeHHH B 00ydeHnn. — M.: [lexaroruxa, 1972.

5 Dewey J. How We Think. — Boston: D.C. Heath and Company, 1910; Bloom B.S. (Ed.). Taxonomy of Educational
Objectives. Handbook I: Cognitive Domain. — New York: David McKay Company, 1956; Ennis R.H. Critical
Thinking. — Upper Saddle River, NJ: Prentice Hall, 1996; Facione P.A. Critical Thinking: A Statement of Expert
Consensus for Purposes of Educational Assessment and Instruction (The Delphi Report). — Millbrae, CA: California
Academic Press, 1990; Halpern D.F. Thought and Knowledge: An Introduction to Critical Thinking. — 5th ed. — New
York: Psychology Press, 2014; Vygotsky L.S. Thought and Language. — Cambridge, MA: MIT Press, 1986; Elkonin
D.B. Psychology of Play. — Moscow: Pedagogika, 1978; Piaget J. The Psychology of Intelligence. — London:
Routledge, 1950; Sternberg R.J. Thinking Styles. — Cambridge: Cambridge University Press, 1997; Harmer J. The
Practice of English Language Teaching. — 5th ed. — Harlow: Pearson Education Limited, 2015.



olgan holda, tangidiy fikrlashni rivojlantirishga garatilgan kompleks pedagogik
texnologiyalarni ishlab chigish va ularning samaradorligini asoslash masalasi
monografik planda maxsus tadgiq etilmagan.

Tadqgiqgotining dissertatsiya bajarilgan oliy ta’lim muassasasi ilmiy-
tadqiqot ishlari rejalari bilan bog‘liqligi. Mazkur dissertatsiya Buxoro davlat
universiteti ilmiy-tadqiqot ishlari rejasining “Ta’lim tizimida innovatsion pedagogik
texnologiyalarni joriy etish hamda o‘quvchilarning kognitiv va kommunikativ
kompetensiyalarini rivojlantirish” (2024-2026-yy.) mavzusi doirasida bajarilgan.

Tadqgigotning magsadi ingliz tilini o‘qitish jarayonida 7-8-sinf
o‘quvchilarining tanqidiy fikrlashini rivojlantirish texnologiyasini ishlab chigishdan
iborat.

Tadgiqgotning vazifalari:

ingliz tilini o‘qitish jarayonida 7-8-sinf o‘quvchilarining tanqidiy fikrlashini
rivojlantirishning nazariy-metodologik asoslarini tizimli tahlil gilish, mavjud
metodik muammolarni aniglashtirish hamda integrativ pedagogik texnologiyani
takomillashtirishning konseptual asoslarini belgilash;

7-8-sinf o‘quvchilarining yosh va kognitiv rivojlanish xususiyatlarini inobatga
olgan holda ingliz tili darslarida tanqidiy fikrlashni rivojlantirishga xizmat giluvchi
metodik mexanizmlarni aniqlashtirish, tizimlashtirish hamda ularni o‘quv
jarayoniga integratsiya gilish usullarini takomillashtirish;

7-8-sinf o‘quvchilarining tanqidiy fikrlash darajasini aniqlash va baholash
mezonlari, ko‘rsatkichlari hamda diagnostik indikatorlarini ishlab chigish va ular
asosida kompleks diagnostik baholash mexanizmini shakllantirish;

ingliz tili darslarida tanqidiy fikrlashni rivojlantirishning pedagogik-didaktik
shart-sharoitlarini  aniglashtirish, taklif etilgan pedagogik texnologiyaning
samaradorligini tajriba-sinov ishlari asosida tekshirish, olingan natijalarni
matematik-statistik tahlil gilish hamda ilmiy-amaliy tavsiyalar ishlab chiqish;

Tadqigotning obyekti sifatida umumiy o‘rta ta’lim maktablarida ingliz tilini
o‘qitish jarayonida 7-8-sinf o‘quvchilarining tanqidiy fikrlashini rivojlantirishga
yo‘naltirilgan o‘quv-tarbiya jarayoni belgilangan. Tajriba-sinov ishlariga Buxoro
viloyati, Toshkent va Farg‘ona shaharlari umumiy o‘rta ta’lim maktablaridagi 980
nafar 7-8-sinf o‘quvchisi jalb etilgan.

Tadgigotning predmetini ingliz tilini o‘qgitish jarayonida 7-8-sinf
o‘quvchilarining tanqidiy fikrlashini rivojlantirishga yo‘naltirilgan pedagogik
texnologiyaning mazmuni, metodlari, shakllari, vositalari, didaktik shart-sharoitlari
va metodik mexanizmlari tashkil etadi.

Tadgigotning wusullari. Tadqiqot jarayonida ta’lim-tarbiya jarayonini
kuzatish, sohaviy adabiyotlarni o‘rganish va tahlil qilish, og‘zaki va yozma so‘rovlar
o‘tkazish, tajriba-sinov, matematik-statistik tahlildan foydalanilgan.

Tadgigotning ilmiy yangiligi quyidagilardan iborat:

ingliz tili ta’limi jarayonida 7-8-sinf o‘quvchilarining tanqidiy fikrlashini
rivojlantirishga garatilgan integrativ pedagogik texnologiya modeli kommunikativ
yondashuv va kognitiv ta’lim nazariyalarini o‘zaro integratsiyalash, o‘quvchilarning
tahliliy fikrlashi, muammoli vaziyatlarni baholashi hamda asoslangan xulosa



chigarishini ~ bosgichma-bosqich  rivojlantirishga  yo‘naltirilgan  tarkibiy
komponentlarning o‘zaro aloqadorligini ta’minlash orgali ishlab chigilgan;

ingliz tili darslarida 7-8-sinf o°quvchilarining tanqidiy fikrlashini
rivojlantirishga xizmat qiluvchi metodik mexanizmlar argumentativ tahlil,
muammoli savollar (problem-based questioning), dalillarga asoslangan muhokama
(evidence-based discussion) va reflektiv tahlil metodlarini  kommunikativ
topshiriglar bilan integratsiyalash hamda ularni o‘quvchilarning yosh va kognitiv
xususiyatlariga muvofiq izchil va bosgichma-bosgich tatbiq etish negizida
takomillashtirilgan;

7-8-sinf o‘quvchilarining tanqidiy fikrlash darajasini aniglash va baholash
mezonlari, ko‘rsatkichlari hamda diagnostik indikatorlari analitik fikrlash,
argumentlash, muqobil fikrlarni qiyoslash va asoslangan xulosa chigarish
ko‘nikmalarining namoyon bo‘lish darajalarini kompleks diagnostik baholash
mezonlariga muvofiglashtirish natijasida aniglashtirilgan;

ingliz tili darslarida 7-8-sinf o‘quvchilarining tanqidiy fikrlashini
rivojlantirishning pedagogik-didaktik shart-sharoitlari autentik matnlar, muammoli
vaziyatlar, interaktiv metodlar va kommunikativ topshiriglardan tizimli foydalanish,
o‘quvchilarning mustaqil argumentlash va reflektiv faoliyatini faollashtirish hamda
ta’lim jarayonida muntazam diagnostik baholashni tashkil etish zarurati nuqgtai
nazaridan ilmiy-metodik jihatdan asoslangan;

Tadgiqotning amaliy natijalari quyidagilardan iborat:

60230100 — Filologiya va tillarni o‘qitish (ingliz tili) ta’lim yo‘nalishi talabalari
uchun mo‘ljallangan “A Pedagogical Blueprint for Novice Educators in Teaching
English as a Foreign Language (EFL)” nomli o‘quv qo‘llanma ishlab chiqilgan va
nashr etilgan. Mazkur o‘quv qo‘llanmadan bo‘lajak ingliz tili o‘qituvchilarining
metodik kompetensiyasini rivojlantirishga xizmat giluvchi ilmiy-metodik manba
sifatida oliy ta’lim amaliyotiga tatbiq etish imkoniyati yaratilgan;

ingliz tilini o‘rgatish jarayonida 7-8-sinf o‘quvchilarining tanqidiy fikrlashini
rivojlantirishga qaratilgan pedagogik texnologiya hamda uning metodik modeli
o‘quvchilarning axborotni tahlil qilish, muammoli vaziyatlarni baholash, dalillarni
qiyoslash va asoslangan xulosa chiqarish ko‘nikmalarini bosqichma-bosgich
shakllantirishga yo‘naltirilgan metodik vositalar bilan takomillashtirilib, umumiy
o‘rta ta’lim maktablari sharoitiga moslashtirish orqali amaliy qo‘llanish doirasi
kengaytirilgan;

ishlab chiqilgan metodik yondashuv asosida ingliz tilini o‘rgatish jarayonida
7—8-sinf o‘quvchilarining tanqidiy fikrlashini rivojlantirishga mo‘ljallangan
kommunikativ topshiriglar, interaktiv mashglar va didaktik materiallar majmuyi
ishlab chiqilgan hamda mazkur majmua o‘quvchilarning argumentlash, dalillarga
asoslangan fikr yuritish, reflektiv tahlil gilish, muqobil yechimlarni ilgari surish va
kommunikativ faoliyat ko ‘nikmalarini kompleks shakllantirishga moslashtirilgan;

pedagogik tajriba-sinov ishlari natijalari asosida umumiy o‘rta ta’lim
maktablarida ingliz tilini o‘rgatish jarayonida 7-8-sinf o‘quvchilarining tanqidiy
fikrlashini rivojlantirishga doir ilmiy-metodik tavsiyalar ishlab chigilgan hamda
ulardan ingliz tili o‘qituvchilari va metodistlarning pedagogik faoliyatida foydalanish
yo‘llari belgilab berilgan;



Tadgqiqot natijalarining ishonchliligi tadqiqotda qo‘llanilgan ilmiy-metodik
yondashuvlar, metod va vositalarning tadgigot maqgsadi hamda vazifalariga
muvofigligi, muammoning zamonaviy pedagogik, psixologik va lingvodidaktik
nazariyalar asosida tahlil qilinganligi, tajriba-sinov ishlariga jalb etilgan
respondentlar sonining reprezentativligi bilan asoslanadi. Shuningdek, tajriba-sinov
ishlarining ilmiy-metodik talablar asosida tashkil etilganligi, olingan empirik
natijalarga matematik-statistik metodlar yordamida ishlov berilganligi, tadgiqot
natijalari asosida ishlab chigilgan xulosa, taklif va tavsiyalarning amaliyotga joriy
etilganligi hamda olingan natijalarning vakolatli tashkilotlar tomonidan
tasdiglanganligi bilan belgilanadi.

Tadgiqgot natijalarining ilmiy va amaliy ahamiyati. Tadgigot natijalarining
ilmiy ahamiyati ingliz tilini o‘rgatish jarayonida maktab o‘quvchilarining tanqidiy
fikrlashini  rivojlantirishning  nazariy-metodologik  asoslari, pedagogik va
lingvodidaktik xususiyatlari aniglashtirilganligi, tangidiy fikrlashni rivojlantirishning
tarkibiy komponentlari, pedagogik shart-sharoitlari, mezonlari, ko‘rsatkichlari va
darajalari takomillashtirilganligi bilan izohlanadi. Shuningdek, tanqgidiy fikrlashni
rivojlantirishga yo‘naltirilgan pedagogik texnologiya va metodik modelning
mazmuniy-tashkiliy tuzilmasi hamda uni amalga oshirish mexanizmlarining ilmiy-
metodik jithatdan asoslanganligi chet tillarni o‘rgatish metodikasi bo‘yicha keyingi
ilmiy tadgiqotlarda nazariy-metodik manba sifatida foydalanish imkonini beradi.

Tadgiqot natijalarining amaliy ahamiyati ishlab chigilgan pedagogik
texnologiya, takomillashtirilgan metodik model, kommunikativ topshiriglar,
interaktiv mashqglar va didaktik materiallar majmuyidan umumiy o‘rta ta’lim
maktablarida ingliz tilini o‘rgatish jarayonida foydalanish mumkinligi bilan
1zohlanadi. Ishlab chiqgilgan metodik tavsiyalar o‘quvchilarning axborotni tahlil gilish,
dalillarni qiyoslash va baholash, o‘z fikrini asoslash, muqobil yechimlarni ilgari surish
hamda reflektiv xulosa chiqarish ko‘nikmalarini rivojlantirishga, shuningdek, ingliz
tili o‘qituvchilari va metodistlarning pedagogik faoliyatini metodik jihatdan
takomillashtirishga xizmat giladi.

Tadqiqgot natijalarining joriy qilinishi. Ingliz tilini o‘rganish jarayonida
maktab o‘quvchilarining tanqidiy fikrlashini  rivojlantirish  texnologiyasi
metodikasiga oid olingan ilmiy natijalar asosida:

ingliz tili ta’limi jarayonida 7-8-sinf o‘quvchilarining tanqidiy fikrlashini
rivojlantirishga qaratilgan integrativ pedagogik texnologiya modelini kommunikativ
yondashuv va kognitiv ta’lim nazariyalarini o‘zaro integratsiyalash, o‘quvchilarning
tahliliy fikrlashi, muammoli vaziyatlarni baholashi hamda asoslangan xulosa
chigarishini ~ bosgichma-bosqich  rivojlantirishga  yo‘naltirilgan  tarkibiy
komponentlarning o‘zaro alogadorligini ta’minlash asosida takomillashtirishga oid
ilmiy natijalardan 60230100 — Filologiya va tillarni o‘qitish (ingliz tili) bakalavriat
ta’lim yo‘nalishi talabalari uchun tayyorlangan “A Pedagogical Blueprint for Novice
Educators in Teaching English as a Foreign Language (EFL)” nomli o‘quv
qo‘llanma mazmunini boyitishda foydalanilgan (Oliy ta’lim, fan va innovatsiyalar
vazirligining 2026-yil 29-apreldagi 330-U-son guvohnomasi). Natijada bo‘lajak
ingliz tili o‘qituvchilarining zamonaviy pedagogik texnologiyalar asosida
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o‘quvchilarning  tanqidiy  fikrlashini  rivojlantirishga  doir  metodik
kompetensiyalarini takomillashtirish imkoniyati kengaytirilgan;

ingliz tili darslarida 7-8-sinf o‘quvchilarining tanqidiy fikrlashini
rivojlantirishga xizmat qiluvchi metodik mexanizmlarni argumentativ tahlil
(premise—conclusion analysis), muammoli savollar (problem-based questioning),
dalillarga asoslangan muhokama (evidence-based discussion) va reflektiv tahlil
metodlarini  kommunikativ topshiriglar bilan integratsiyalash hamda ularni
o‘quvchilarning yosh va kognitiv xususiyatlariga muvofiq bosqichma-bosgich
qo‘llash asosida takomillashtirishga oid ilmiy natijalardan Samarqand davlat chet
tillar institutida Oliy va o‘rta maxsus ta’lim vazirligining 2022-yil 12-dekabrdagi
2/24-4/7-690-son xatiga asosan 2022-2024-yillarda amalga oshirilgan hamda
Toshkent shahridagi AQSH elchixonasi, AQSH Davlat departamenti va American
Councils bilan hamkorlikdagi “English Access Microscholarship Program” loyihasi
doirasida foydalanilgan (Samargand davlat chet tillar institutining 2026-yil 28-
apreldagi 3993/02-son ma’lumotnomasi). Natijada loyiha ishtirokchilarining ingliz
tilida mustaqil fikrlash, mugobil garashlarni tahlil qgilish, dalillash va asoslangan
Xulosa chiqarish ko‘nikmalarini rivojlantirish samaradorligi oshirilgan;

7-8-sinf o‘quvchilarining tanqidiy fikrlash darajasini aniglash va baholash
mezonlari, ko‘rsatkichlari hamda diagnostik indikatorlarini analitik fikrlash,
argumentlash, mugqobil fikrlarni giyoslash va asoslangan xulosa chigarish
ko‘nikmalarining namoyon bo‘lish darajalarini o‘zaro muvofiglashtirish asosida
takomillashtirishga oid ilmiy natijalardan 2023-2025-yillarga mo‘ljallangan PF-
201912258-son ilmiy grant loyihasi doirasida foydalanilgan (Alisher Navoiy
nomidagi Toshkent davlat o‘zbek tili va adabiyoti universitetining 2026-yil 20-
maydagi 01/4-1036-son ma’lumotnomasi). Natijada o‘quvchilarning tanqidiy
fikrlash darajasini analitik fikrlash, argumentlash, mugobil fikrlarni giyoslash va
asoslangan xulosa chiqarish ko‘rsatkichlari asosida aniqlash va baholashning ilmiy-
metodik asoslari takomillashtirilgan;

ingliz tili darslarida 7-8-sinf o‘quvchilarining tanqidiy fikrlashini
rivojlantirishning  pedagogik-didaktik  shart-sharoitlarini  autentik  matnlar,
muammoli vaziyatlar, interaktiv metodlar va kommunikativ topshiriglardan tizimli
foydalanish, o‘quvchilarning mustaqil argumentlash va reflektiv faoliyatini
faollashtirish hamda muntazam diagnostik baholashni tashkil etish asosida
takomillashtirishga oid ilmiy natijalar Buxoro viloyatining Peshku va Olot
tumanlari, Toshkent shahrining Yakkasaroy va Mirzo Ulug‘bek tumanlari hamda
Farg‘ona shahri umumiy o‘rta ta’lim maktablarida 2024—2026-yillarda tajriba-
sinovdan o‘tkazilgan. (Respublika ta’lim markazining 2026-yil 15-maydagi 01/11-
03/11-292-son ma’lumotnomasi). Natijada o‘quvchilarning tanqidiy fikrlashini
rivojlantirish, o‘quv faolligini oshirish hamda ingliz tilini o‘qitish sifatini
yaxshilashga garatilgan pedagogik-didaktik jarayonning natijadorligi ta’minlangan;

Tadgiqot natijalarining aprobatsiyasi. Mazkur tadgigot natijalari 7 ta
xalgaro va 4 ta respublika ilmiy-amaliy anjumanlarida muhokamadan o‘tkazilgan.

Tadqiqot natijalarining e’lon qilinganligi. Dissertatsiya mavzusi bo‘yicha 1
ta o‘quv qo‘llanma hamda 18 ta ilmiy ish chop etilgan. Ilmiy ishlarning 7 tasi
respublika va xorijiy ilmiy jurnallarda e’lon gilingan maqolalar, 11 tasi ilmiy-amaliy
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anjuman materiallari bo‘lib, shundan 7 tasi xalgaro va 4 tasi respublika ilmiy-amaliy
anjumanlari materiallari to‘plamlarida nashr etilgan.

Dissertatsiyaning tuzilishi va hajmi kirish, uch bob, umumiy xulosa,
foydalanilgan adabiyotlar ro‘yxati va ilovalardan iborat. Dissertatsiyaning asosiy
hajmi 130 betni tashkil etadi.

DISSERTATSIYANING ASOSIY MAZMUNI

Dissertatsiyaning Kirish gismida mavzuning dolzarbligi va zarurati asoslangan,
tadgigotning magsadi, vazifalari, obyekti, predmeti tavsiflangan, respublika fan va
texnologiyalari rivojlanishining ustuvor yo‘nalishlariga mosligi ko‘rsatilgan hamda
ilmiy vyangiligi, amaliy natijalari, ularning ishonchliligi, nazariy va amaliy
ahamiyati, natijalarning amaliyotga joriy etilishi, nashr etilgan ishlar, shuningdek,
dissertatsiyaning tuzilishi bo‘yicha ma’lumotlar keltirilgan.

Dissertatsiyaning birinchi bobi “Ingliz tili darslarida o‘quvchilarning
tanqidiy fikrlashini rivojlantirishning nazariy-metodologik asoslari” deb
nomlangan bo‘lib, uch fasldan tarkib topgan. Uning ilk fasli “Tanqidiy fikrlash
tushunchasi va uning zamonaviy ta'limdagi o ‘rni”” deb atalgan. Tanqidiy fikrlash
tushunchasining mazmun-mohiyati falsafa, pedagogika va psixologiya nugtai
nazaridan tahlil qilingan. Fikrlashning reflektiv, diskursiv va kreativ shakllari ozaro
giyoslanib, ularning tanqidiy fikrlashni shakllantirishdagi o‘rni ilmiy jihatdan
asoslab berilgan. Tangidiy fikrlashning asosiy komponentlari — idrok etish,
axborotni o‘rganish, tahlil qilish, baholash, xulosa chiqarish, mantiqiy xatolarni
aniglash va o‘z-o°‘zini nazorat qilish kabi bosgichlardan iborat mualliflik modeli
ishlab chigilgan hamda 1-rasmda aks ettirilgan.

Analysis

Evaluation Explanation

Core
Components
Of Critical
Inference Thinkiﬂg

Fallacy Recognition ‘ Self-Regulation

1-rasm. Tanqidiy fikrlash kompetensiyasining asosiy komponentlari

Shuningdek, John Dewey tomonidan ishlab chigilgan reflektiv fikrlash
konsepsiyasi hamda uning bosqgichlari tahlil qgilinib, ularning zamonaviy tangidiy
fikrlash nazariyasini shakllantirishdagi metodologik ahamiyati yoritilgan.

Perception
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@ B
Muammoni Vaziyatni Ehtimoliy
anglash kuzatish va gipotezalarni
tahlil gilish ilgari surish
cood bkl

Mavjud ma lumotlar
il.!iﬂ'sldil muammonn
hal etish uchun bir
necha taxmin yoki

Vaziyatni diggat
bilan kuzatish,
ma'lumot va
dalillarni yig*ish

Mavjud vazivatda
muhim muammoni
aniglash va uni
to'g'ri tushunish.

4] (5

Ularni Asoslangan
mantigiy xulosaga
tekshirish . kelish
. L
Har bir gipotezani Tekshirish

natijalariga
asoslanib, eng magbul
yechimni tanlash va
asoslangan xulosaga

dalillar va mantigiy
mezonlar asosida
tekshirish, ularning

hamda ularni gipotezalarni ilgari

tahlil gilish surish

2 - rasm.Reflektiv fikrlash

hagigatga ganchalik
mosligini baholash.

kelish

bosgichlari

Robert Ennis tomonidan ishlab chigilgan tangidiy fikrlash modeli tahlil gilinib,
uning dispozitsiyalar va kognitiv ko‘nikmalardan iborat tuzilmasi ochib berilgan.
John Dewey hamda Robert Ennis nazariyalarining umumiy va fargli jihatlari giyosiy

tahlil gilindi.
1- jadval
Qiyosiy tahlil
Jon Dyui Robert Ennis
Nazariyaning asosiy Reflektiv fikrlash Tangidiy fikrlash

tushunchasi

(Reflective Thinking)

(Critical Thinking)

Asosiy ta’rifi

Fikr va e’tigodlarni ularni
qo‘llab-quvvatlovchi dalillar
hamda natijalar nuqgtayi
nazaridan faol, izchil va
sinchkovlik bilan ko‘rib
chiqish jarayoni.

Nima qgilish yoki nimaga
ishonish kerakligi to‘g‘risida
ogilona va reflektiv garor
gabul gilishga garatilgan
fikrlash.

Asosiy magsadi

Muammoli vaziyatlarni hal
qgilish va reflektiv mushohada
yuritishni rivojlantirish.

Asoslangan garorlar gabul
gilish va ishonchli xulosalarga
kelish.

Markaziy g‘oya

Ta’lim jarayonida muammo
yechish orqali fikrlashni
rivojlantirish.

Dalillarni tahlil gilish,
baholash va argumentlash
ko‘nikmalarini shakllantirish.

Fikrlash jarayoni

Muammoni anglash —
kuzatish — gipoteza ilgari
surish — tekshirish — xulosa
chigarish.

Aniglashtirish — dalillarni
baholash — xulosa chigarish
— garor gabul qilish —
refleksiya.

Refleksiyaning o‘rni

Nazariyaning markaziy
elementi hisoblanadi.

Muhim tarkibiy gism sifatida

qaraladi, ammo asosiy e’tibor

baholash va garor gabul
qgilishga garatiladi.

Argumentlashga
munosabat

Bilvosita muammoni hal
gilish jarayonida namoyon
bo‘ladi.

Nazariyaning asosiy
komponentlaridan biri

hisoblanadi.
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Jon Dyui Robert Ennis

Tanqidiy fikrlash
ko‘nikmalarini magsadli
rivojlantirish va baholash.

Tajribaga asoslangan ta’lim

. PR TI
Pedagogik yo*nalishi va muammoli o‘qitish.

Ta’limdagi ahamiyati

O‘quvchilarda analitik,
argumentativ va baholovchi
fikrlashni rivojlantiradi.

O‘quvchilarni mustaqil va
reflektiv fikrlashga o‘rgatadi.

Zamonaviy tanqidiy fikrlash
kompetensiyasi va baholash
mezonlarining nazariy asosini
yaratgan.

Tangidiy fikrlash
nazariyasining metodologik
asosi sifatida garaladi.

Zamonaviy ta’limga
ta’siri

Dyui va Ennisning ilmiy garashlari asosida tadqigqotimizda refleksiya, dalillarni
tahlil qilish, baholash va argumentlash jarayonlari integratsiyalashtirildi. Ushbu
nazariyalar 7—8-sinf ingliz tili ta’limiga moslashtirilib, tanqidiy fikrlash muammoni
anglash — dalillarni tahlil qilish — argumentlash — refleksiya — transfer
bosgichlaridan iborat izchil jarayon sifatida takomillashtirildi.

Benjamin Blum hamda Lorin Anderson va David Krathwohl tomonidan
takomillashtirilgan taksonomiyalar giyosiy tahlil gilinib, ularning tanqidiy fikrlashni
rivojlantirishdagi metodologik ahamiyati asoslangan.

Bobning “Ingliz tilini o ‘qitishda tanqidiy fikrlashni rivojlantirishning
pedagogik va metodik asoslari” deb nomlangan ikkinchi bo’limida ingliz tili
ta'limida tanqgidiy fikrlashni  rivojlantirishning  zamonaviy  metodologik
yondashuvlari tahlil gilingan. Konstruktivistik, kommunikativ, Task-Based
Language Teaching, Inquiry-Based Learning, Problem-Based Learning, Blum
taksonomiyasi, Sokratik savollar, metakognitiv, hamkorlikda o‘qitish va scaffolding
yondashuvlarining didaktik imkoniyatlari tizimlashtirilib, ularning ingliz tili
darslarida qo‘llanish mexanizmlari 2-jadvalda umumlashtirilgan.

2-jadval
Tangidiy fikrlash metodologiyasi

Metodologik yo’nalish

Mazmuni

Ingliz tilini oqitishdagi tatbiqi

Konstruktivistik
yondashuv

Bilim tayyor holda
berilmaydi, o'quvchi
uni 0'zi quradi.

Muammoli topshiriglar,
loyiha ishlari, autentik
matnlar bilan ishlash.

Kommunikativ
yondashuv (CLT)

Til mulogot orgali
o'rganiladi.

Debate, discussion,
role-play, opinion
sharing, information gap.

Task-Based Language
Teaching (TBLT)

Til real vazifalarni
bajarish
jarayonida rivojlanadi.

Muammo yechish, garor
gabul gilish, case-study,
loyiha.

Inquiry-Based
Learning

Savol berish va tadgiq
qilish orgali bilim
hosil gilish.

O'quvchilar matnni o'gib
savollar ishlab chigadi,
dalillar topadi.

Problem-Based

Muammoni hal qgilish

Real hayotiy vaziyatlarni
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Metodologik yo’nalish

Mazmuni

Ingliz tilini oqitishdagi tatbiqi

Learning (PBL)

asosida o'gitish.

ingliz tilida tahlil gilish.

Kognitiv bosqgichlar

Remember — Understand —

Bloom taksonomiyasi asosida 0'gitish. Apply — Analyze —
Evaluate — Create.
Chuqur savollar orgali Why? How? What evidence?

Socratic Questioning

fikrlashni rivojlantirish.

Do you agree? kabi savollar.

Metakognitiv
yondashuv

O’z fikrlashini nazorat
qilish.

Self-assessment,
learning journal,
reflection diary.

Collaborative

Hamkorlikda o’rganish.

Pair work, group work,

Learning peer assessment.
Scaffolding Bosgichma-bosgich  |Model — Guided practice —
(Vigotskiy) yordam. Independent practice.

Dina Kun, Robert Svarts, Richard Pol, Linda Elder va Dayan Halpern
nazariyalari tahlil gilinib, argumentativ fikrlash, Sokratik savollar, metakognitiv
nazorat hamda muammoli o‘qitish strategiyalarining o‘quvchilarda tanqidiy
fikrlashni shakllantirishdagi metodik imkoniyatlari asoslab berilgan. Bundan
tashqari, 7-8-sinf o‘quvchilarining yosh va kognitiv xususiyatlari Jean Piaget hamda
Lev Vygotsky nazariyalari asosida yoritilib, mazkur yosh davri tanqgidiy fikrlashni
rivojlantirish uchun qulay bosgich ekanligi ilmiy jihatdan asoslangan.

Bobning “Tangidiy fikrlashni rivojlantirishda mustaqil ta'limning o ‘rni va ilg ‘or
xorijiy tajribalar” deb nomlangan uchinchi bo’limida mustaqgil ta'limning
o‘quvchilarda tanqidiy fikrlash kompetensiyasini rivojlantirishdagi o‘rni ochib
berilgan hamda uning didaktik imkoniyatlari, o‘quvchilarning axborotni izlash,
tahlil qilish, baholash va reflektiv xulosalar chiqarish ko‘nikmalarini rivojlantirish
mexanizmlari yoritilgan. Rivojlangan davlatlar ta'lim tizimlarida tanqgidiy fikrlashni
shakllantirishga qaratilgan ilg‘or tajribalar tahlil qilinib, ularni O‘zbekiston umumiy
o‘rta ta'lim maktablarida ingliz tilini o‘qitish amaliyotiga moslashtirish bo‘yicha
ilmiy-metodik xulosalar ishlab chigilgan

Dissertatsiyaning “7—8-sinf ingliz tilini darslarida o‘quvchilarning tanqidiy
fikrlashni rivojlantirish metodikasi” deb nomlangan ikkinchi bobida tanqidiy
fikrlashni rivojlantirishning metodik ta'minoti ishlab chiqildi. Bobda kognitiv va
metakognitiv strategiyalar, RWCT (Reading and Writing for Critical Thinking)
texnologiyasi hamda interfaol metodlarni ingliz tili darslariga integratsiya qilish
mexanizmlari ishlab chiqilib, Prepare 7 va 8-sinf darsliklari asosida mualliflik
metodik tizimi taklif etildi. Shuningdek, mavjud o‘quv topshiriglarini yuqori
darajadagi fikrlash ko‘nikmalariga yo‘naltirishga xizmat qiluvchi transformatsiya
modeli ishlab chiqildi.

Bobning “O ‘quvchilarining tanqidiy fikrlashini kognitiv va metakognitiv
strategiyalar asosida shakllantirish metodikasi ““ deb nomlangan birinchi bo‘limida
John Dyui, Robert Ennis, Peter Facione, Anna Uhl Chamot va Rebecca Oxford
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nazariyalari asosida tanqidiy fikrlashni rivojlantirishning mualliflik metodik modeli
ishlab chiqgildi. Modelning magsadli, mazmuniy, metodik, tashkiliy, diagnostik-
baholash va natijaviy komponentlari o‘zaro integratsiyalashgan holda tavsiflandi.

INGLIZ TILINI O‘QITISH JARAYONIDA 7-8-SINF O‘QUVCHILARINING

TANQIDIY FIKRLASHINI RIVOJLANTIRISH TEXNOLOGIYASINING METODIK MODELI
YANGILIK: 5 BOSQICHLI KOGNITIV TRANSFORMATSIYA SIKLI VA MUALLIFLIK DIDAKTIK VOSITALAR MAJMUASI

S
o €@ MAQSADLI KOMPONENT i
E Ijtimoiy buyurtma Magsad Nazariy asoslar | i
2 | el R | :
: » DTS va fan standartlari 7-8-sinf o‘quvchilarida » Dewey, R. Ennis, P. Facione (Delphi) '
i » CEFR talablari TSN tangidiy fikrlash - Halpern ' |
1 + XXl asr kompetensiyalari ‘ kompetensiyasini tizimli : Blon—Andggson taksonomiyasi i
: s i i ravishda rivojlantirish ¢ Paul&L. Elder :
4 ‘ Cambridge Prepare dasturi ‘ ) | '« RWCT texnologiyesi )\ v
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TASHQI TANQIDIY FIKRLASH KOMPETENSIYALAR | oquvmazmun || QAYTA
OMILLAR |1 1. Tahii qlish 2. Xulosa chigarich | 3. Argumentiash |  4.Baholash | 5. Refleksya « Autentik matnlar %022_2::
‘ ‘ | ) « Muammoli vaziyatlar
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muammoni tahlil qilish va martigan argument chigish va refleksiya ko'chirish va go'llash ||| tomoniami
anglashtirish saralash qurish ilish aniglash
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talablari Asos: Evokatsiya Asos: Realizatsiya Asos: Realizatsiya Asos: Refleksiya Asos: Transfer
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texnologiyaiar || 0‘gituvchining roli ‘ 0'quvehi faoliyati © Talim shakllari | ol
‘ « Moderator ‘ = Tahlil gilish « Individual ish magsadlar
|l Fasilitator ‘ o Dalillash » Juftlikda ishlash belgilash
Maktab muhiti) o Feedback beruvchi » Mulohaza yuritish + Guruhda ishlash
va resurslar \ « Refleksiya + Debat
L e 0'zaro fikr almashish » Loyiha ishi TJ
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olaa © BAHOLASH KOMPONENTI ;
i Baholash usullari Baholash mezonlari |
B » Pre-test |
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liiylik || tzchillik “ Faollik || Integrativiik || Reflektiviik || Natijadorti ||| Momitoring > Tahil | Koreksiya & Yoshilash | oopiomiah

3-rasm. Ingliz tilini o‘rgatish jarayonida 7-8-sinf o‘quvchilarida tanqidiy

fikrlashni rivojlantirish texnologiyasining metodik modeli

Modelni amaliyotga tatbiq etishda Prepare Grade 8 darsligining Unit 12 "The
Latest Technology" bo‘limidagi "Did you know...?" matni asosida Credibility
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Analysis metodi, Prepare Grade 7 darsligining Unit 5 "Moments in History"
bo‘limidagi "Women in History" matni asosida esa Evidence Evaluation (Dalillarni
baholash )metodi ishlab chigildi. Shuningdek, Unit 2 "This Is My Day" uchun Self-
Correction Checklist (O‘z-o°zini tuzatish nazorat ro‘yxati), Unit 8 "Favourite
Places" uchun Peer Feedback Checklist (Tengdoshlar fikr-mulohazasini baholash
nazorat ro‘yxati) ishlab chiqilib, o‘quvchilarda refleksiya, o‘z-o‘zini va o‘zaro
baholash ko‘nikmalarini rivojlantirish imkoniyatlari asoslandi. Bloom—Anderson
taksonomiyasi asosida olib borilgan tahlillar natijasida 7-sinf Prepare darsligidagi
245 ta topshirigning 171 tasi (69,8 %), 8-sinf darsligidagi 280 ta topshirigning 185
tasi (66,1 %) quyi darajadagi kognitiv faoliyatga yo‘naltirilgani aniglandi. Muallif
tomonidan ishlab chigilgan transformatsiya modeli asosida HOTS topshiriglari
ulushini mos ravishda 30,2 foizdan 55,0 foizgacha hamda 33,9 foizdan 60,0
foizgacha oshirish imkoniyati ilmiy asoslandi.

Bobning “ RWCT (Reading and Writing for Critical Thinking) strategiyasi
orqali o‘quvchilarida tanqidiy fikrlashni rivojlantirish texnologiyalari” deb
nomlangan ikkinchi bo‘limida RWCT texnologiyasining Evocation, Realization of
Meaning va Reflection bosgichlari ingliz tili darslariga moslashtirildi. Muallif
tomonidan ishlab chigilgan metodik algoritm Prepare Grade 8 darsligining Unit 13
"Healthy Bodies" bo‘limidagi "What is so great about running?" matni asosida
tajriba-sinovdan o‘tkazildi. Dars jarayonida Brainstorming, KWL, INSERT, Venn
Diagram, Jigsaw, Concept Map va Double-Entry Journal strategiyalarini qo‘llash
orqali o‘quvchilarning axborotni tahlil gilish, dalillarni baholash, muqobil nuqgtayi
nazarlarni solishtirish va reflektiv xulosalar chigarish ko‘nikmalari rivojlantirildi.
RWCT metodlarining funksional imkoniyatlari Prepare darsliklarining mavzulariga
moslashtirilib, ularni tanqidiy fikrlash kompetensiyasini shakllantirish vositasi
sifatida qo‘llashning metodik tavsiyalari ishlab chiqildi.

3-jadval
RWCT bosgichlari asosida darsni tashkil etishning metodik xaritasi
Bosqich Magsad (Bizning Amaliy faoliyat (Mashqglar
talginimizda misolida
Oldingi bilimlarni uyg‘otish Brainstorming: Mavzuga doir
va kognitiv motivatsiya "menning bilganlarim" jadvalini
yaratish. to‘ldirish va muammoli savolga
javob izlash.
Yangi axborotni faol tahlil  INSERT metodi: Matnni o‘qish
qgilish va integratsiya gilish. jarayonida V", "+", "-", "?"
belgilari bilan ishlash va axborotni
filtrlash.
Bilimlarni tizimlashtirish va Cinquain (Sinkveyn) yoki
shaxsiy munosabatni Venn diagrammasi: O‘rganilgan
shakllantirish. tushunchalarni umumlashtirish va
baholash.

Bobning “7-8-sinf ingliz tili darslarining yangilangan Blum taksonomiyasi
asosida tahlili” deb nomlangan uchinchi bo‘limida ishlab chiqilgan metodik
modelni umumiy o‘rta ta'lim maktablari amaliyotiga tatbiq etish mexanizmlari
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yoritildi. Ingliz tili darslari uchun muammoli vaziyatlar, Case Study, Debate, Think—
Pair—Share, Jigsaw, reflektiv topshiriglar hamda metakognitiv. monitoring
kartochkalari ishlab chigildi. Xususan, Prepare Grade 8 darsligining Unit 12 "The
Latest Technology" bo‘limida "Are technologies making human life easier, or are
they making people dependent on technology?" mavzusidagi case-study, Unit 19
"School Can Be Fun!" bo‘limidagi "The Flipped Classroom — What's it all about?"
matni hamda Prepare Grade 7 darsligining Unit 1 "Sports and Games" bo‘limidagi
"Try These Sports!" topshirigi HOTS darajasiga transformatsiya qilinib,
o‘quvchilarni tahlil qilish, baholash, argumentlash va muqobil yechimlar ishlab
chigishga yo‘naltiruvchi metodik tavsiyalar ishlab chiqildi. Natijada ishlab chiqilgan
metodik tizim o‘quvchilarning tanqidiy fikrlash, refleksiya, argumentatsiya va
kommunikativ kompetensiyalarini kompleks rivojlantirishga xizmat gilishi ilmiy va
metodik jihatdan asoslandi.

Dissertatsiyaning “7-8-sinf ingliz tili darslarida tanqidiy fikrlashni
rivojlantirish texnologiyalarining samaradorligi va tajriba-sinov ishlari ” deb
nomlangan uchinchi bobida 7-8-sinf o‘quvchilarining ingliz tili darslarida tanqidiy
fikrlash ko‘nikmalarini rivojlantirishga yo‘naltirilgan pedagogik texnologiyaning
samaradorligini aniglash magsadida tashkil etilgan tajriba-sinov ishlarining
mazmuni, bosgichlari va natijalari yoritilgan. Tajriba-sinov jarayonida kuzatish,
so‘rovnoma, suhbat, diagnostik test, giyosiy tahlil hamda matematik-statistik tahlil
metodlaridan foydalanildi. Tajribaning asosiy magsadi ishlab chigilgan pedagogik
yondashuv, metod va texnologiyalarning samaradorligini empirik jihatdan tekshirish
hamda tadqiqot ilmiy farazining haqqoniyligini aniqlashdan iborat bo‘ldi.

Pedagogik tajriba-sinov ishlari 2024-2026-0‘quv yillari davomida Toshkent
shahri, Buxoro va Farg‘ona viloyatlaridagi 25 ta umumiy o‘rta ta’lim maktabida
amalga oshirildi. Tadgigotning umumiy kontingentini 4710 nafar 7-8-sinf
o‘quvchisi tashkil etdi. Natijalarning reprezentativligini ta’minlash maqsadida
ulardan 980 nafar o‘quvchi tanlab olinib, 491 nafari tajriba guruhiga, 489 nafari
nazorat guruhiga ajratildi. Hududlar kesimida Buxoro viloyatidan 249, Farg‘ona
viloyatidan 334 va Toshkent shahridan 397 nafar o‘quvchi tajriba-sinov ishlariga
jalb qgilindi.

4-jadval.
Tajriba-sinov ishlarining hududlar bo‘yicha taqsimoti
Maktablar soni Tajriba guruhi Nazorat guruhi Jami

11 125 124 249
6 167 167 334
8 199 198 397
25 491 489 980
Tajriba-sinov ishlari asoslovchi (aniglovchi), shakllantiruvchi va nazorat
bosqichlarida amalga oshirildi. Asoslovchi bosqichda o‘quvchilarning tanqidiy
fikrlash ko‘nikmalarining boshlang‘ich holati o‘rganilib, pedagogik omillar va
mavjud metodik muammolar aniglandi. Shakllantiruvchi bosgichda ishlab chigilgan
pedagogik texnologiya tajriba guruhlarida amaliyotga joriy etildi. Nazorat
bosgichida esa olingan natijalar umumlashtirilib, matematik-statistik tahlil asosida
metodikaning samaradorligi tekshirildi.
Asoslovchi bosqich natijalari o‘quvchilarning tanqidiy fikrlashga oid ayrim




ko‘nikmalari yetarli darajada shakllanmaganligini ko‘rsatdi. Xususan, 31,4 foiz
o‘quvchi tanqidiy fikrlash haqida gisman ma’lumotga ega, 11,4 foizi esa mazkur
tushuncha haqida ma’lumotga ega emasligini bildirgan. Shu bilan birga,
respondentlarning 68,6 foizi tanqidiy fikrlash bilim olishga ijobiy ta’sir ko‘rsatishini
gayd etgan.

Diagnostik tahlillar o‘quvchilarda, aynigsa, dalillarni tahlil qilish, muqobil
fikrlarni tagqoslash, asoslangan xulosa chigarish va 0‘z nuqtayi nazarini ishonchli
dalillar bilan himoya qilish ko‘nikmalarini rivojlantirish zarurligini ko‘rsatdi.
Shuningdek, ingliz tili darslarida reproduktiv va an’anaviy o‘qitish usullarining
ustunligi  o‘quvchilarning mustaqil va tahliliy fikrlashini rivojlantirish
imkoniyatlarini cheklashi aniglandi.

Shakllantiruvchi tajriba bosqichida tajriba guruhlaridagi mashg‘ulotlar muallif
tomonidan ishlab chigilgan o‘quvchilarning tanqidiy fikrlashini rivojlantirish
texnologiyasi asosida tashkil etildi. Unda muammoli ta’lim, debat va munozara,
case-study, loyiha metodi, hamkorlikda o‘qitish, interfaol topshiriglar, tagdimotlar,
audio-videomateriallar hamda elektron ta’lim resurslaridan kompleks foydalanildi.
Ushbu vositalar ingliz tilining o‘qish, tinglab tushunish, yozish va gapirish
ko‘nikmalari bilan integratsiyalashtirildi.

Tajriba boshlanishidagi diagnostika natijalari tajriba va nazorat guruhlarining
boshlang‘ich holati deyarli teng ekanligini ko‘rsatdi.

5-jadval.
Tajriba boshlanishidagi o‘zlashtirish ko‘rsatkichlari.
Guruh N “5”  “4” «“3» “2” O‘rtacha baho

491 17% 30% 36% 17% 3,47
489 17% 28% 37% 18% 3,44

Ushbu natijalar tajriba boshlanishida guruhlarning o‘zlashtirish darajalari bir-
biriga yaqin bo‘lganligini ko‘rsatadi. Bu holat keyingi o‘zgarishlarni aynan tajriba
guruhida qo‘llangan pedagogik texnologiya ta’siri bilan qiyoslash uchun zarur
empirik asos yaratdi.

Tajriba yakunida tajriba va nazorat guruhlari natijalari o‘rtasida sezilarli tafovut
kuzatildi. Tajriba guruhida “a’lo” natijalar 17 foizdan 25 foizga, “yaxshi” natijalar
30 foizdan 43 foizga oshgan, “qoniqarsiz” natijalar esa 17 foizdan 7 foizgacha
kamaygan. Natijada tajriba guruhining o‘rtacha o‘zlashtirish ko‘rsatkichi 3,47 dan
3,85 ga oshgan. Nazorat guruhida esa o‘rtacha ko‘rsatkich 3,44 dan 3,50 ga
o‘zgargan.

6-jadval.
Guruh va bosgich “5” “4” “3” “Q” O‘rtacha baho

Tajriba — boshida 17% 30% 36% 17% 3,47
Tajriba — yakunida 25% 43% 25% 7% 3,85
Nazorat — boshida 17% 28% 37% 18% 3,44
Nazorat — yakunida 16% 29% 44% 11% 3,50

Tajriba boshi va yakunidagi umumlashtirilgan natijalar

Mazkur natijalardan ko‘rinadiki, tajriba guruhidagi o‘rtacha ko‘rsatkich 0,38
ballga, nazorat guruhida esa 0,06 ballga oshgan. Tajriba guruhidagi ijobiy dinamika
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“a’lo” va “yaxshi” natijalarning ko‘payishi hamda “qoniqarsiz” ko‘rsatkichning
kamayishi bilan tavsiflanadi.
Hududlar kesimidagi yakuniy natijalar ham mualliflik metodikasining ijobiy
samaradorligini ko‘rsatgan.
7-jadval.
Hududlar kesimida tajriba-sinov natijalari
Hudud Tajriba guruhi Nazorat guruhi Samaradorlik
o‘rtacha bahosi o‘rtacha bahosi

3,83 3,43 12%
3,80 3,53 11%
Toshkent 3,87 3,49 11%

Hududlar kesimidagi yakuniy natijalarga ko‘ra, Buxoro viloyatida tajriba va
nazorat guruhlarining o‘rtacha ko‘rsatkichlari mos ravishda 3,83 va 3,43 ni tashkil
etib, samaradorlik 12 foizni ko‘rsatdi. Farg‘ona viloyatida mazkur ko‘rsatkichlar
3,80 va 3,53 bo‘lib, samaradorlik 11 foizni, Toshkent shahrida esa 3,87 va 3,49
bo‘lib, samaradorlik 11 foizni tashkil etdi.

Tajriba-sinov natijalarining statistik ishonchliligini aniglashda Pirsonning x2
(Xi-kvadrat) mezonidan foydalanildi. Tajriba boshlanishida
y*emp=0,29<y2krit=16,92 (a=0,05) bo‘lib, tajriba va nazorat guruhlari o‘rtasida
statistik ahamiyatli farg aniglanmadi hamda H, gipoteza rad etilmadi. Tajriba
yakunida esa y2emp=53,95>y2krit=16,92 bo‘lib, guruhlar o‘rtasidagi farg statistik
jihatdan ahamiyatli ekanligi aniglandi va H; muqobil gipoteza gabul gilindi. Olingan
natijalar ishlab chigilgan pedagogik texnologiya samaradorligining statistik jihatdan
ishonchliligini tasdigladi.

TAIRIBA BOSHLANISHIDA TAJRIBA YAKUNIDA

¥? empirik | 0,29 ¥* empirik 53,95
1 1 Kritik giymat I 1
¥ kritik [ 16,92 - ¥ leritik 16,92
I X° itk = 16,92 l
0,29 < 16,92 o = 0,05) 53,95 > 16,92
+ +
[ ) ) 1 - e g oy 0 .
Tajriba va nazorat guruhlari o'rtasida | ¥* mezoni {Pearson) Tajriba va '“Iuml_: guruhlari o'rtasidagi
e R, arg
SR ATy far) . ba'yicha guruhlar STATISTIK AHAMIYATLI
ANMIQLANMADI _ o riasidagi fargning 3
statistik ahamivatliligi H = "
'L tekshirildi. 1 QABUL QILINDI
+
Hj rad etilmadi
. : : Mualliflik pedagogik texnologiyasining
SAMARADORLIGI
TASDIQLANDI

3% empirik ¥* kritik (e = 0,05) Taqggoslash natijasi Statistik xulosa

Statistik ahamiyatli farg

Tajriba boshida 0,29 16,92 0,29 < 16,92 ANIGLANMADI Hpg rad etilmadi

Statistik shamiyatli farg

Tajriba yakunida 53,95 16,92 53,95 > 16,92 mavjud

H,; qabul gilindi

4-rasm. Xi-kvadrat mezoni bo‘yicha tajriba natijalarining o‘zgarishi

Shunday qilib, tajriba-sinov natijalari ingliz tili darslarida 7-8-sinf
o‘quvchilarining tanqidiy fikrlashini rivojlantirishga yo‘naltirilgan mualliflik
pedagogik texnologiyasining samaradorligini tasdigladi. Tajriba guruhida o‘rtacha
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o‘zlashtirish ko‘rsatkichi 3,47 dan 3,85 ga oshib, “a’lo” natijalar 17 foizdan 25
foizga, ““yaxshi” natijalar 30 foizdan 43 foizga ko‘tarildi, “qoniqarsiz” natijalar esa
17 foizdan 7 foizgacha kamaydi. Tajriba yakunida tajriba va nazorat guruhlarining
o‘rtacha ko‘rsatkichlari nisbati asosida samaradorlik koeffitsiyenti 1,11 ni, ya’ni
taxminan 11 foizni tashkil etdi. Pirsonning > mezoni bo‘yicha olingan natijalar
(x*emp=53,95>y¢*krit=16,92; «=0,05) aniglangan farglarning statistik jihatdan
ahamiyatli ekanligini ko‘rsatdi.

XULOSA

1.Tadqiqot natijalariga ko‘ra ingliz tilini o‘qitish jarayonida o‘quvchilarning
tanqidiy fikrlash kompetensiyasini rivojlantirish zamonaviy ta’limning ustuvor
pedagogik vazifalaridan biri ekanligi aniglandi. Nazariy manbalar tahlili asosida
tanqidiy fikrlash reflektiv, analitik, baholovchi va metakognitiv faoliyatning
integrallashgan tizimi sifatida tavsiflandi. Soha olimlarining ilmiy garashlari giyosiy
tahlil qilinib, tanqidiy fikrlashning mazmuni, tarkibiy komponentlari hamda
rivojlanish mexanizmlari tizimlashtirildi. Natijada tanqidiy fikrlashning ingliz tilini
o‘qitish jarayonidagi didaktik va metodologik ahamiyati ilmiy jihatdan asoslab
berildi.

2.Tadgigot davomida tangidiy fikrlashning interpretatsiya, tahlil, baholash,
inferensiya, tushuntirish va refleksiya kabi asosiy komponentlari aniglashtirildi
hamda ularning maktab o‘quvchilari tomonidan chet tilini o‘zlashtirish jarayonidagi
o‘rni ochib berildi. Olingan natijalar mazkur komponentlar o‘quvchilarning ingliz
tilida mantiqiy fikr yuritishi, dalillarga asoslangan xulosa chigarishi va mugobil
nuqtayi nazarlarni baholashi uchun muhim omil ekanligini ko‘rsatdi. Shuningdek,
tanqidiy fikrlashning shakllanishi o‘quvchilarning yosh xususiyatlari, bilish faoliyati
va ta’lim muhiti bilan uzviy bog‘ligligi nazariy jihatdan asoslandi.

3.Cambridge University Press tomonidan nashr etilgan “Prepare Grade 7 va
“Prepare Grade 8 darsliklari Bloomning takomillashtirilgan taksonomiyasi asosida
tahlil qgilinib, topshiriglarning kognitiv yo‘nalishi aniqlashtirildi. Tahlil natijalariga
ko‘ra, 7-sinf darsligida Understanding va Applying darajalari ustunlik qgilishi, 8-sinf
darsligida esa, Creating darajasiga mansub topshiriglar ulushi sezilarli ortishi
aniglandi. Shuningdek, har ikkala darslikda ham HOTS topshiriglari ulushi LOTS
topshiriglariga nisbatan pastligi gayd etildi. Bu holat darsliklar topshiriglarida
tanqidiy fikrlashni rivojlantirish imkoniyatlari mavjud bo‘lsa-da, ularni metodik
jihatdan takomillashtirish zaruratini ko ‘rsatdi.

4.Darsliklar mazmunini tahlil gilish asosida reproduktiv xarakterdagi
topshiriglarni HOTS darajasiga transformatsiya gilish metodikasi ishlab chiqildi.
Xususan, “Prepare Grade 7” darsligining “Sports and Games” hamda “Prepare Grade
8 darsligining “School Can Be Fun!” bo‘limlaridagi topshiriglar tahlil, baholash va
argumentlashga  yo‘naltirilgan  shaklda qayta loyihalashtirildi.  Natijada
o‘quvchilarning mustaqil fikr bildirish, dalillarni qiyoslash, muammolarga yechim
taklif etish hamda asoslangan xulosalar chigarish imkoniyatlari kengaydi. Ushbu
yondashuv darsliklarning tanqidiy fikrlashni rivojlantirish salohiyatini oshirishga
xizmat qildi.
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5.Tadgiqot davomida Bloom taksonomiyasi, Chamot va Oxfordning kognitiv-
metakognitiv strategiyalari hamda RWCT texnologiyasi integratsiyasi asosida 7-8-
sinf o‘quvchilarida tanqidiy fikrlashni rivojlantirishning mualliflik kognitiv-
metakognitiv metodik modeli ishlab chigildi. Mazkur model motivatsion-magsadli,
kognitiv, metakognitiv, kommunikativ va natijaviy komponentlardan tashkil topib,
o‘quvchilarning tanqidiy fikrlash kompetensiyasini izchil va bosqichma-bosgich
rivojlantirishga qaratildi. Modelning nazariy va metodik asoslari zamonaviy
pedagogik konsepsiyalar bilan uyg‘unlashtirildi.

6. RWCT texnologiyasining Evocation, Realization of Meaning, Reflection,
Transfer va Creation bosgichlari ingliz tili darslari mazmuniga moslashtirildi. Unit 11
“Eating Out”, Unit 12 “The Latest Technology”, Unit 16 “Amazing Animals” hamda
Unit 19 “School Can Be Fun!” mavzularida Venn Diagram, Jigsaw Reading, Concept
Mapping, Debate, Case Study va Double Entry Journal metodlari qo‘llanildi. Ushbu
metodlar o‘quvchilarning fakt va fikrni ajratish, dalillarni baholash, sabab—oqibat
bog‘lanishlarini aniqlash hamda argumentlangan xulosalar chiqarish ko‘nikmalarini
rivojlantirishga xizmat gildi.

7.Pedagogik tajriba-sinov ishlarining asoslovchi bosqichida o‘tkazilgan
diagnostik testlar, so‘rovnomalar, kuzatish va suhbat natijalari 7-8-sinf
o‘quvchilarida tanqidiy fikrlashning tahlil gilish, dalillarni baholash, muqobil fikrlarni
qiyoslash, asoslangan xulosa chiqarish va 0‘z nuqtayi nazarini dalillar bilan himoya
qilish kabi komponentlari yetarli darajada shakllanmaganligini ko‘rsatdi. Shuningdek,
ingliz tili darslarida reproduktiv va an’anaviy o‘qitish usullarining ustunligi, tanqidiy
fikrlashni rivojlantiruvchi interfaol metodlar, muammoli topshiriglar hamda
zamonaviy ta’lim vositalaridan foydalanish darajasining yetarli emasligi aniglandi.
Bu esa ingliz tili ta’limida tanqidiy fikrlashni rivojlantirishga yo‘naltirilgan metodik
tizimni takomillashtirish zaruratini ilmiy-pedagogik jihatdan asoslash imkonini berdi.

8.Tajriba-sinov ishlari 2024-2026-0‘quv yillari davomida Toshkent shahri,
Buxoro va Farg‘ona viloyatlaridagi 25 ta umumiy o‘rta ta’lim maktabida asoslovchi,
shakllantiruvchi va nazorat bosgichlarida tashkil etildi. Tadgigotning umumiy
kontingentini 4710 nafar 7-8-sinf o‘quvchisi tashkil etib, tajriba-sinov uchun 980
nafar o‘quvchi tanlab olindi va ulardan 491 nafari tajriba, 489 nafari nazorat
guruhlariga tagsimlandi. Dastlabki diagnostika natijalarida tajriba va nazorat
guruhlarining boshlang‘ich tayyorgarlik hamda tanqidiy fikrlash ko‘rsatkichlari
o‘rtasida statistik jihatdan sezilarli farq kuzatilmaganligi keyingi natijalarni qiyosiy
baholashning obyektivligi va reprezentativligini ta’minladi.

9.Tajriba-sinov yakunida tajriba guruhida o°zlashtirishning o‘rtacha ko ‘rsatkichi
3,47 dan 3,85 ga oshib, “a’lo” baho olgan o‘quvchilar ulushi 17 foizdan 25 foizga,
“yaxshi” baho olganlar ulushi esa 30 foizdan 43 foizga ko‘tarildi. Shu bilan birga,
“qoniqarsiz” natijalar 17 foizdan 7 foizgacha kamaydi. Nazorat guruhida esa o‘rtacha
ko‘rsatkich 3,44 dan 3,50 ga o‘zgardi. Tajriba va nazorat guruhlarining yakuniy
o‘rtacha ko‘rsatkichlari nisbati asosida samaradorlik koeffitsiyenti 1,11 ni, ya’ni
taxminan 11 foizni tashkil etdi. Bu natijalar ishlab chigilgan pedagogik
texnologiyaning amaliy samaradorligini ko ‘rsatdi.

10.Tajriba-sinov natijalariga matematik-statistik ishlov berish ishlab chigilgan
pedagogik texnologiyaning samaradorligini statistik jihatdan tasdigladi. Xi-kvadrat
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mezoni bo‘yicha tajriba boshlanishida ¥*=0,29<16,92 bo‘lib, guruhlar o‘rtasida
statistik ahamiyatli farq mavjud emasligi aniqlangan bo‘lsa, tajriba yakunida
v*=53,95>16,92 natija qayd etildi. 0=0,05 ahamiyatlilik darajasida tajriba va nazorat
guruhlari natijalari o‘rtasidagi farqning statistik ishonchliligi tasdiglanib, Hi muqobil
gipoteza gabul gilindi. Bu ingliz tili darslarida 7-8-sinf o‘quvchilarining tanqidiy
fikrlashini rivojlantirishga yo‘naltirilgan mualliflik pedagogik texnologiyasi va
metodik yondashuvlarning amaliy samaradorligini ilmiy-empirik jihatdan asoslash
imkonini berdi.

TAVSIYALAR

1. Ingliz tilini o‘qitish jarayonida 7-8-sinf o‘quvchilarining tanqidiy fikrlash
ko‘nikmalarini rivojlantirishga garatilgan pedagogik texnologiyalarni umumta’lim
maktablari amaliyotiga tizimli ravishda joriy etish hamda ularni zamonaviy
kompetensiyaviy yondashuv asosida takomillashtirishga xizmat giluvchi metodik
dasturlarni ishlab chigish zarur. Aynigsa, RWCT texnologiyasi, debat metodlari,
reflektiv tahlil va muammoli vaziyatlarga asoslangan topshiriglarni ingliz tili
darslari mazmuniga integratsiya gilish o‘quvchilarning analitik va mustagqil fikrlash
kompetensiyalarini rivojlantirishga xizmat giladi.

2. Umumiy o‘rta ta’lim maktablarida ingliz tili darslarini tashkil etishda
o‘quvchilarning argumentativ va reflektiv tafakkurini rivojlantirishga yo‘naltirilgan
interaktiv metodlardan foydalanish samaradorligini oshirish maqsadida “case-
study”,  “think-pair-share”, “evidence-based discussion”, “problem-based
questioning” kabi metodlarni amaliyotga keng tatbiq etish hamda ragamli
platformalar orqali o‘quvchilarning tangidiy fikrlash darajasini diagnostika hamda
monitoring qilish tizimini takomillashtirish magsadga muvofig.

3. Ingliz tili o‘qituvchilarining kasbiy-metodik kompetensiyalarini
rivojlantirish magsadida tanqidiy fikrlashni shakllantirishga garatilgan maxsus
treninglar, seminarlar va metodik workshoplar tashkil etish hamda pedagoglar uchun
“Debate Club”, “Critical Reading Activities”, “Reflective Learning Tasks”,
“English Discussion Projects” kabi innovatsion metodik loyihalar bankini yaratish
zarur. Mazkur loyihalar o‘qituvchilarning zamonaviy pedagogik texnologiyalarni
samarali qo‘llash kompetensiyasini oshirishga xizmat qiladi.

4. Ingliz tilini o‘qitish jarayonida o‘quvchilarning tanqidiy fikrlash
kompetensiyalarini rivojlantirishga xizmat giluvchi autentik matnlar, muammoli
kommunikativ vaziyatlar, reflektiv yozuv topshiriglari hamda hamkorlikdagi
o‘qitish texnologiyalaridan kompleks foydalanishga asoslangan didaktik materiallar
majmuasini yaratish hamda ularni umumta’lim maktablari darsliklari va elektron
ta’lim platformalariga integratsiya qilish tavsiya etiladi. Bu esa, o‘quvchilarning
analysis, evaluation, inference va argumentation kabi yuqori darajadagi kognitiv
ko‘nikmalarini tizimli rivojlantirish imkonini beradi.

5. O‘quvchilarning nafagat yakuniy natijasi, balki mantiqiy fikrlash va dalillash
jarayonini ham baholash tavsiya etiladi. Shu magsadda portfolio, reflektiv yozuvlar,
debat, case-study hamda argumentativ yozma ishlarni baholash mezonlariga kiritish
magsadga muvofiq. Aynigsa, o‘quvchining “qanday javob bergani” emas, balki
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“nega aynan shunday fikr bildirgani’ni baholash tanqidiy fikrlashni
rivojlantirishning muhim omili hisoblanadi. Mazkur yondashuv o‘quvchilarning
tanqidiy fikrlash dinamikasini monitoring qgilish va baholashning rivojlantiruvchi
funksiyasini kuchaytirishga xizmat giladi.
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INTRODUCTION (annotation of the Doctor of Philosophy (PhD)
dissertation)

Relevance and necessity of the dissertation topic. Worldwide, particular
attention is being paid to improving education systems on the basis of a competency-
based approach and to developing learners’ skills in independent and critical
thinking, information analysis and evaluation, argumentation, and drawing well-
founded conclusions. In the contemporary information environment, learners are
expected to compare information obtained from various sources, determine its
reliability, and express their views on the basis of sound evidence. The process of
teaching English provides significant opportunities for developing learners’
analytical and reflective thinking alongside their communicative competence.
However, there remains a need to ensure the systematic use of communicative,
problem-based, and analytical tasks aimed at fostering critical thinking in English
language classes, as well as to improve mechanisms for assessing the outcomes of
this process.

In pedagogical research conducted internationally, the development of
learners’ higher-order thinking skills and the integration of communicative,
cognitive, and reflective approaches into foreign language teaching are regarded as
priority areas. Considerable research is being undertaken into the development of
learners’ abilities to analyse information, compare evidence, propose alternative
solutions, and draw independent conclusions through problem-based learning,
debates, case studies, project-based learning, cooperative learning, and interactive
tasks. At the same time, there is a growing scholarly need to improve, within a
unified methodological framework, the structural components of critical thinking,
the pedagogical conditions conducive to its development, its criteria and indicators,
and the diagnostic tools used to assess it in the process of teaching English.

In Uzbekistan, priority is given to modernising the general secondary education
system, improving the quality of foreign language teaching, and developing
learners’ independent thinking, intellectual potential, and communicative
competencies. The task put forward by the President of the Republic of Uzbekistan
to educate “physically healthy, spiritually and intellectually developed young people
who are capable of independent thinking and possess a firm position in life” ! has
been established as an important strategic objective of the national education system.
The implementation of this objective requires a transition from the reproductive
acquisition of knowledge towards an educational process oriented towards
independent inquiry, analysis, comparison, evaluation, and the formulation of
evidence-based conclusions. From this perspective, improving a pedagogical
technology that integrates methods, tools, and tasks aimed at developing school
learners’ critical thinking in the process of teaching English, ensures the systematic
and stage-by-stage organisation of this process, and enables its effectiveness to be
assessed on the basis of diagnostic criteria constitutes an important scholarly and
methodological task.

This dissertation research, to a certain extent, contributes to the implementation
of the objectives stipulated in Decree No. PF-5712 of the President of the Republic

10‘zbekiston Respublikasi Prezidentining 2022-yil 28-yanvardagi “2022-2026-yillarga mo‘ljallangan Yangi
O‘zbekistonning taraqqiyot strategiyasi to‘g risida” PF-60-son Farmoni https://lex.uz/docs/-5841063
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of Uzbekistan dated 29 April 2019, “On Approval of the Concept for the
Development of the Public Education System of the Republic of Uzbekistan until
2030 2; Decree No. PF-21 dated 16 February 2026, “On Additional Measures to
Consistently Continue Reforms within the Framework of the Priority Areas of the
Country’s Development until 2030 and Bring Them to a New Stage”; Resolution
No. PQ-5117 dated 19 May 2021, “On Measures to Bring the Promotion of Foreign
Language Learning in the Republic of Uzbekistan to a Qualitatively New Level”;
Resolution No. 610 of the Cabinet of Ministers of the Republic of Uzbekistan dated
11 August 2017, “On Measures for Further Improvement of the Quality of Foreign
Language Teaching in Educational Institutions”, as well as other regulatory and legal
acts pertaining to this field.

Compliance of the research with the priority directions of science and
technology development in the republic. The dissertation research was conducted
in accordance with the priority area of science and technology development in the
Republic entitled “Development of an information society and a democratic state in
social, legal, economic, cultural, spiritual and educational spheres, formation of a
system of innovative ideas and ways of their implementation.”

Problem development status. A number of studies have been conducted by
scholars of the Republic of Uzbekistan on the development of learners’ independent
thinking skills and their ability to adopt a critical approach to particular phenomena
and issues. In particular, M. Alimova investigated the improvement of methods for
developing learners’ critical thinking skills in native language and reading literacy
classes; G. Akramova examined the improvement of the system for preparing
learners for social relations through the development of critical thinking; Sh.
Ismoiljonov studied methods for developing critical thinking skills among senior
school learners in English language classes; G. Tajiboyeva investigated the
technology for fostering critical thinking among learners in the process of teaching
the subject Tarbiya (Education and Upbringing); B. Xaitov explored methods for
developing students’ critical thinking through problem-based learning technologies;
S. Xurramova investigated the improvement of methods for developing critical
thinking among university students; and N.V. Petrosyan conducted research on
methods for developing critical thinking among students of language-oriented higher
education institutions through innovative pedagogical technologies. The issues of
fostering learners’ critical thinking, developing critical thinking and communication
skills in an integrated manner, and promoting learners’ active participation and
independence in education have also been investigated by M.D. Omonova, N.O.
Qodirova, Z.1. Nasimova, E.M. Xudoynazarov, and M.S. Shamsiyeva.?

2 O‘zbekiston Respublikasi Prezidentining 2019-yil 29-apreldagi PF-5712-son “O‘zbekiston Respublikasi Xalg
ta’limi tizimini 2030-yilgacha rivojlantirish konsepsiyasini tasdiqlash to‘g‘risida”gi Farmoni // Qonun hujjatlari
ma’lumotlari milliy bazasi. — 29.04.2019-y. — 06/19/5712/3034-son; O‘zbekiston Respublikasi Prezidentining 2026-
yil 16-fevraldagi PF-21-son “Mamlakat taraqqiyotining 2030-yilgacha mo‘ljallangan ustuvor yo‘nalishlari doirasida
islohotlarni izchil davom ettirish va yangi bosqichga olib chiqishning qo‘shimcha chora-tadbirlari to‘grisida”gi
Farmoni // Qonunchilik ma’lumotlari milliy bazasi. — 17.02.2026-y. — 06/26/21/0145-son.; O‘zbekiston Respublikasi
Prezidentining 2021-yil 19-maydagi PQ-5117-son “O‘zbekiston Respublikasida xorijiy tillarni o‘rganishni
ommalashtirish faoliyatini sifat jihatidan yangi bosgichga olib chigish chora-tadbirlari to‘g‘risida”gi Qarori //
Qonunchilik ma’lumotlari milliy bazasi.; O‘zbekiston Respublikasi Vazirlar Mahkamasining 2017-yil 11-avgustdagi
610-son “Ta’lim muassasalarida chet tillarini o‘qitishning sifatini yanada takomillashtirish chora-tadbirlari
to‘g‘risida”gi Qarori // Qonunchilik ma’lumotlari milliy bazasi.

% Ismoiljonov Sh.B. Ingliz tili darslarida yuqori sinf o‘quvchilarining tanqidiy fikrlash malakalarini rivojlantirish
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In the countries of the Commonwealth of Independent States, M.M. Bezrukikh,
V.V. Braginsky, and N.S. Leskov analysed problem-based tasks and learners’
critical attitudes towards errors in the classroom in relation to brain activity and
cognitive functions. T.V. Kudryavtsev investigated methods for the in-depth
analysis of tasks and the development of a critical approach towards errors; M.I.
Makhmutov explored the development of learners’ critical thinking through the
incorporation of question-and-answer activities and evidence-based argumentation
into the educational process on the basis of the concept of problem-based learning;
and V.G. Kalyagina examined the role of critical thinking in enhancing social
adaptation, openness to different viewpoints, and responsibility in decision-making.
The psychological and pedagogical aspects of individual activity in establishing
positive foundations for learning were investigated by S.L. Rubinstein and A.M.
Matyushkin, who comprehensively addressed the development of learners’ critical
approaches, the development of critical thinking within the context of problem-
based learning, the creative organisation of education, children’s creativity,
intuition, and discursive thinking.*

Among international scholars, J. Dewey, B. Bloom, R. Ennis, P. Facione, D.F.
Halpern, L. Vygotsky, D.B. Elkonin, and others analysed the theoretical foundations
of critical thinking, its cognitive and reflective characteristics, as well as the
mechanisms for learners’ personal development within the educational process. J.
Piaget distinguished stages in the development of learners’ thinking and noted that
a critical approach manifests itself in specific ways at each developmental stage. R.J.
Sternberg conducted research on the gradual development of critical thinking skills
through interdisciplinary integration by combining analytical and creative
components. Furthermore, methodologists such as J. Harmer have addressed the
development of learners’ communicative activity in English language teaching and
the organisation of lessons on the basis of interactive approaches.®

metodikasi (ijod maktablari misolida): pedagogika fanlari bo‘yicha falsafa doktori (PhD) dis. avtoref. — Namangan,
2024. — 60 b.; Tajiboyeva G.M. Tarbiya fanini o‘qitish jarayonida o‘quvchilarda tanqidiy fikrlashni shakllantirish
texnologiyasi (boshlang‘ich sinflar misolida): pedagogika fanlari bo‘yicha falsafa doktori (PhD) dis. avtoref. —
Namangan, 2023. — 52 b.; Xaitov B.Sh. Muammoli o‘qitish texnologiyalari vositasida talabalarning tanqidiy
fikrlashini rivojlantirish metodikasi (Pedagogik texnologiya fani misolida): pedagogika fanlari bo‘yicha falsafa
doktori (PhD) dis. avtoref. — Qo‘qon, 2025. — 60 b.; Xurramova S.M. Talabalarda tangidiy fikrlashni rivojlantirish
metodikasini takomillashtirish (ona tilini o‘qitish metodikasi fani misolida): pedagogika fanlari bo‘yicha falsafa
doktori (PhD) dis. avtoref. — Termiz, 2025. — 51 b.; Petrosyan N.V. Innovatsion pedagogik texnologiyalar orqali til
yo‘nalishidagi oliy o‘quv yurtlari talabalarining tanqidiy fikrlashini rivojlantirish: pedagogika fanlari bo‘yicha falsafa
doktori (PhD) dis. avtoref. — Samargand, 2023. — 59 b.

4 Bespykux M.M. Bospacthas ¢usuosnorus: Gusuonorus pasputus pebénxa. — M.: Axagemus, 2013; Bparunckuii
B.B. Ilcuxonoruss MpIIUICHUSI U pa3BUTUE MO3HABATENbHOHN neATenbHOCTH ywamuxcs. — M.: Ilegaroruka, 1991;
JleckoB H.C. [Icuxonorus no3HaBaTeIbHON AeSTEIFHOCTH IKOIBHUKOB. — M.: IIpocsemenne, 1988; Kynpssues T.B.
[IpobnemHOEe 0OydYeHHME: UCTOKU, CYIIHOCTH, MepcreKTUBBl. — M.: 3nanue, 1991; MaxmyTtoB M.U. IIpoGremHoe
obydyenne. OcHOBHBIE Bompockl Teopuu. — M.: Ilemaroruka, 1975; Kansruna B.I" Tlcuxosnorus KpUTHYECKOTO
MbiuteHust TnaHocTd. — CII0.: Peus, 2004; Pyounmreiin C.JI. OcHoBEI 00mmeit ncuxonoruu. — CII6.: [Turep, 2002;
MartromkuH A.M. [IpobnemHble cuTyanuy B MeIIIeHHH 1 00ydeHnn. — M.: [lexgaroruxa, 1972.

>Dewey J. How We Think. — Boston: D.C. Heath and Company, 1910; Bloom B.S. (Ed.). Taxonomy of Educational
Objectives. Handbook I: Cognitive Domain. — New York: David McKay Company, 1956; Ennis R.H. Critical
Thinking. — Upper Saddle River, NJ: Prentice Hall, 1996; Facione P.A. Critical Thinking: A Statement of Expert
Consensus for Purposes of Educational Assessment and Instruction (The Delphi Report). — Millbrae, CA: California
Academic Press, 1990; Halpern D.F. Thought and Knowledge: An Introduction to Critical Thinking. — 5th ed. — New
York: Psychology Press, 2014; Vygotsky L.S. Thought and Language. — Cambridge, MA: MIT Press, 1986; Elkonin
D.B. Psychology of Play. — Moscow: Pedagogika, 1978; Piaget J. The Psychology of Intelligence. — London:
Routledge, 1950; Sternberg R.J. Thinking Styles. — Cambridge: Cambridge University Press, 1997; Harmer J. The
Practice of English Language Teaching. — 5th ed. — Harlow: Pearson Education Limited, 2015.
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An analysis of the existing scholarly literature demonstrates that, although the
development of learners’ critical thinking in the process of teaching English has been
studied in general theoretical and methodological terms, the development of
comprehensive pedagogical technologies specifically aimed at fostering critical
thinking among Grades 7-8 learners, with due consideration of their age-related and
cognitive characteristics, as well as the substantiation of the effectiveness of such
technologies, has not been specifically investigated as an independent monographic
study.

Relevance of the dissertation research with the plans of scientific research
work of the higher educational institution where the dissertation has been
carried out. This dissertation research was carried out within the framework of the
research plan of Bukhara State University under the research theme “Implementation
of innovative pedagogical technologies in the education system and development of
learners’ cognitive and communicative competencies” (2024—2026).

The aim of the research is to develop a technology for fostering critical
thinking among Grades 7-8 learners in the process of teaching English.

The objectives of the research are as follows:

to systematically analyse the theoretical and methodological foundations for
developing critical thinking among Grades 7-8 learners in the process of teaching
English, to identify existing methodological issues, and to determine the conceptual
foundations for improving an integrative pedagogical technology;

to identify and systematise the methodological mechanisms that facilitate the
development of critical thinking in English language classes, taking into account the
age-related and cognitive developmental characteristics of Grades 7-8 learners, and
to improve the methods of integrating these mechanisms into the educational
process;

to develop criteria, indicators, and diagnostic measures for determining and
assessing the level of critical thinking among Grades 7—8 learners and, on this basis,
to establish a comprehensive diagnostic assessment mechanism;

to identify the pedagogical and didactic conditions for developing critical
thinking in English language classes, to evaluate the effectiveness of the proposed
pedagogical technology through experimental work, to conduct a mathematical and
statistical analysis of the obtained results, and to develop scholarly and practical
recommendations.

The object of the research is the educational process aimed at developing
critical thinking among Grades 7-8 learners in the process of teaching English at
general secondary schools. A total of 980 Grades 7-8 learners from general
secondary schools in the Bukhara Region and the cities of Tashkent and Fergana
participated in the experimental work.

The subject of the research comprises the content, methods, forms, tools,
didactic conditions, and methodological mechanisms of the pedagogical technology
aimed at developing critical thinking among Grades 7-8 learners in the process of
teaching English.

Methods of the research employed in the study included observation of the
teaching and learning process, review and analysis of relevant literature, oral and
written surveys, experimental work, and mathematical and statistical analysis.

The scientific novelty of the research is as follows:
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an integrative pedagogical technology model aimed at developing critical
thinking among Grades 7-8 learners in the process of English language education
has been developed through the integration of the communicative approach and
cognitive learning theories and by ensuring the interrelationship among structural
components directed towards the gradual development of learners’ analytical
thinking, their ability to evaluate problem situations, and their capacity to draw well-
founded conclusions;

the methodological mechanisms facilitating the development of critical
thinking among Grades 7-8 learners in English language classes have been
improved through the integration of argumentative analysis, problem-based
guestioning, evidence-based discussion, and reflective analysis with communicative
tasks, as well as through their consistent and stage-by-stage implementation in
accordance with learners’ age-related and cognitive characteristics;

the criteria, indicators, and diagnostic measures for determining and assessing
the level of critical thinking among Grades 7-8 learners have been refined by
aligning the levels of manifestation of analytical thinking, argumentation,
comparison of alternative viewpoints, and the ability to draw well-founded
conclusions with the criteria for comprehensive diagnostic assessment;

the pedagogical and didactic conditions for developing critical thinking among
Grades 7-8 learners in English language classes have been scientifically and
methodologically substantiated in terms of the need for the systematic use of
authentic texts, problem situations, interactive methods, and communicative tasks;
the enhancement of learners’ independent argumentation and reflective activity; and
the organisation of regular diagnostic assessment throughout the educational
process.

The practical results of the research are as follows:

a teaching manual entitled “A4 Pedagogical Blueprint for Novice Educators in
Teaching English as a Foreign Language (EFL)”, intended for students of the
60230100 — Philology and Language Teaching (English) undergraduate programme,
has been developed and published. The manual has created opportunities for its
implementation in higher education practice as a scholarly and methodological
resource aimed at developing the methodological competence of prospective English
language teachers;

the pedagogical technology and its methodological model aimed at developing
critical thinking among Grades 7—8 learners in the process of teaching English have
been improved through methodological tools designed to facilitate the gradual
development of learners’ skills in analysing information, evaluating problem
situations, comparing evidence, and drawing well-founded conclusions; their scope
of practical application has been expanded through adaptation to the context of
general secondary schools;

on the basis of the developed methodological approach, a set of communicative
tasks, interactive exercises, and didactic materials designed to develop critical
thinking among Grades 7-8 learners in the process of teaching English has been
developed. This set has been adapted to facilitate the integrated development of
learners’ skills in argumentation, evidence-based reasoning, reflective analysis,
proposing alternative solutions, and communicative activity;

based on the results of the pedagogical experimental work, scholarly and
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methodological recommendations for developing critical thinking among Grades 7—
8 learners in the process of teaching English at general secondary schools have been
developed, and ways of applying these recommendations in the pedagogical practice
of English language teachers and methodologists have been identified.

The reliability of the research results is substantiated by the correspondence
of the scholarly and methodological approaches, methods, and tools employed in the
study to its aim and objectives; the analysis of the research problem on the basis of
contemporary pedagogical, psychological, and linguodidactic theories; and the
representativeness of the number of respondents involved in the experimental work.
Furthermore, the reliability is ensured by the organisation of the experimental work
in accordance with scholarly and methodological requirements; the processing of the
obtained empirical data using mathematical and statistical methods; the practical
implementation of the conclusions, proposals, and recommendations developed on
the basis of the research findings; and the validation of the obtained results by
competent organisations.

Scientific and practical significance of the research results. The scientific
significance of the research results is determined by the clarification of the
theoretical and methodological foundations, pedagogical and linguodidactic
characteristics of developing school learners’ critical thinking in the process of
teaching English, as well as by the improvement of the structural components,
pedagogical conditions, criteria, indicators, and levels of critical thinking
development. Furthermore, the scholarly and methodological substantiation of the
content and organisational structure of the pedagogical technology and
methodological model aimed at developing critical thinking, together with the
mechanisms for their implementation, provides an opportunity for the research
findings to serve as a theoretical and methodological resource for further scholarly
research in the field of foreign language teaching methodology.

The practical significance of the research results lies in the possibility of
applying the developed pedagogical technology, the improved methodological
model, and the set of communicative tasks, interactive exercises, and didactic
materials in the process of teaching English at general secondary schools. The
developed methodological recommendations contribute to enhancing learners’ skills
in analysing information, comparing and evaluating evidence, substantiating their
own viewpoints, proposing alternative solutions, and drawing reflective conclusions.
They also contribute to the methodological improvement of the pedagogical
practices of English language teachers and methodologists.

Implementation of the research results. Based on the scientific results
obtained within the framework of the methodology for developing school learners’
critical thinking in the process of learning English:

the scientific findings related to improving an integrative pedagogical
technology model aimed at developing critical thinking among Grades 7-8 learners
in the process of English language education through the integration of the
communicative approach and cognitive learning theories, as well as by ensuring the
interrelationship among structural components designed to facilitate the gradual
development of learners’ analytical thinking, their ability to evaluate problem
situations, and their capacity to draw well-founded conclusions, were used to enrich
the content of the teaching manual entitled “A Pedagogical Blueprint for Novice
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Educators in Teaching English as a Foreign Language (EFL)”, developed for
students of the 60230100 — Philology and Language Teaching (English) bachelor’s
degree programme (Certificate No. 330-U of the Ministry of Higher Education,
Science and Innovation dated 29 April 2026). As a result, opportunities for
enhancing prospective English language teachers’ methodological competencies in
developing learners’ critical thinking through modern pedagogical technologies
have been expanded,

the scientific findings related to improving methodological mechanisms for
developing critical thinking among Grades 7—8 learners in English language classes
through the integration of argumentative analysis (premise—conclusion analysis),
problem-based questioning, evidence-based discussion, and reflective analysis with
communicative tasks, as well as through their gradual implementation in accordance
with learners’ age-related and cognitive characteristics, were utilised within the
framework of the “English Access Microscholarship Program”, implemented at the
Samarkand State Institute of Foreign Languages from 2022 to 2024 pursuant to
Letter No. 2/24-4/7-690 of the Ministry of Higher and Secondary Specialized
Education dated 12 December 2022, in cooperation with the U.S. Embassy in
Tashkent, the U.S. Department of State, and American Councils (Certificate No.
3993/02 of the Samarkand State Institute of Foreign Languages dated 28 April
2026). As a result, the effectiveness of developing project participants’ skills in
independent thinking in English, analysing alternative viewpoints, argumentation,
and drawing well-founded conclusions was enhanced,;

the scientific findings related to improving the criteria, indicators, and
diagnostic measures for determining and assessing the level of critical thinking
among Grades 7-8 learners by aligning the levels of manifestation of analytical
thinking, argumentation, comparison of alternative viewpoints, and drawing well-
founded conclusions were utilised within the framework of Scientific Grant Project
No. PF-201912258, implemented during 2023-2025 (Certificate No. 01/4-1036 of
the Tashkent State University of Uzbek Language and Literature named after Alisher
Navoi dated 20 May 2026). As a result, the scholarly and methodological
foundations for determining and assessing learners’ levels of critical thinking on the
basis of indicators of analytical thinking, argumentation, comparison of alternative
viewpoints, and drawing well-founded conclusions were improved,;

the scientific findings related to improving the pedagogical and didactic
conditions for developing critical thinking among Grades 7-8 learners in English
language classes through the systematic use of authentic texts, problem situations,
interactive methods, and communicative tasks, the enhancement of learners’
independent argumentation and reflective activity, and the organisation of regular
diagnostic assessment were experimentally tested in general secondary schools in
the Peshku and Olot districts of the Bukhara Region, the Yakkasaroy and Mirzo
Ulugbek districts of Tashkent City, and the city of Fergana during 20242026
(Certificate No. 01/11-03/11-292 of the Republican Education Center dated 15 May
2026). As a result, the effectiveness of the pedagogical and didactic process aimed
at developing learners’ critical thinking, increasing their learning engagement, and
improving the quality of English language teaching was ensured.

Approbation of the research results. The results of the research were
presented and discussed at 7 international and 4 national scientific and practical
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conferences.

Publication of the research results. Within the framework of the dissertation
topic, 1 teaching manual and 18 scientific works have been published. Of these
scientific works, 7 are articles published in national and international scientific
journals, while 11 are papers published in the proceedings of scientific and practical
conferences, including 7 international and 4 national scientific and practical
conferences.

Structure and Volume of the Dissertation. The dissertation consists of an
introduction, three chapters, a general conclusion, a list of references, and
appendices. The main body of the dissertation comprises 130 pages.

MAIN CONTENT OF THE DISSERTATION

The Introduction substantiates the relevance and necessity of the research,
reviews the degree to which the problem has been studied, and outlines the
objectives, tasks, object, and subject of the study. It also demonstrates the
correspondence of the research to the priority areas of science and technology
development in the Republic of Uzbekistan. Furthermore, the scientific novelty,
practical outcomes, and theoretical and practical significance of the research are
presented. Information is provided regarding the implementation of the research
findings, the list of published scientific works, and the structure and volume of the
dissertation.

The first chapter of the dissertation, entitled “Theoretical and Methodological
Foundations for Developing Learners’ Critical Thinking in English Language
Classes,” consists of three sections. The first section is entitled “The Concept of
Critical Thinking and Its Role in Modern Education.” The essence and content of
the concept of critical thinking are analysed from philosophical, pedagogical, and
psychological perspectives. Reflective, discursive, and creative forms of thinking
are comparatively examined, and their role in the development of critical thinking is
scientifically substantiated. An author-developed model comprising the principal
components of critical thinking — perception, information acquisition, analysis,
evaluation, drawing conclusions, identification of logical errors, and self-monitoring
— has been developed and is presented in Figure 1.

Analysis

Ewvaluation Explanation

Core
Components
Of Critical
Inference Thinking Perception
Fallacy Recognition ‘ (elf-Regulcnion

Figure 1. Core Components of Critical Thinking Competence
Furthermore, John Dewey’s theory of reflective thinking and its developmental
stages were examined, highlighting their methodological contribution to the
evolution of contemporary critical thinking theory.
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Robert Ennis’s model of critical thinking was examined, and its conceptual
framework, comprising dispositions and cognitive skills, was comprehensively
analyzed. In addition, a comparative analysis was conducted to identify the
similarities and differences between the theories of John Dewey and Robert Ennis.

Table 1

Comparative Analysis of John Dewey’s and Robert Ennis’s Theories of

Thinking
John Dewey

Comparative
Criterion

Objective

Central Idea

Thinking

Reflective Thinking
The process of actively, persistently,
and carefully examining beliefs or
knowledge in the light of the
evidence that supports them and the
conclusions to which they lead.
To develop reflective inquiry and
solve problematic situations.
Developing thinking through
problem-solving in the educational
process.
Identifying the problem —
Observation — Formulating
hypotheses — Testing — Drawing
conclusions
Reflection is the central element of
the theory.

Process

Role of
Reflection

Approach to
Argumentation

Pedagogical
Orientation

Educational

Significance

Argumentation emerges indirectly
during the problem-solving process.
Experiential learning and problem-
based education.

Encourages learners to become
independent and reflective thinkers.

@ojglaltiilennie Considered the methodological
@hlaiiiglenigzias - foundation of modern critical
Education thinking theory.

Robert Ennis

Critical Thinking
Reasonable and reflective thinking
focused on deciding what to believe
or what action to take.

To make well-founded decisions
and draw justified conclusions.
Developing the ability to analyze
evidence, evaluate arguments, and
make reasoned judgments.
Clarification — Evaluation of
evidence — Drawing conclusions
— Decision-making — Reflection

Reflection is regarded as an
important component; however,
greater emphasis is placed on
evaluation and decision-making.
Argumentation is considered one of
the core components of the theory.
Purposeful development and
assessment of critical thinking
skills.

Develops learners’ analytical,
argumentative, and evaluative
thinking skills.

Established the theoretical
foundation for contemporary
critical thinking competence and its
assessment criteria.

Based on the scientific views of Dewey and Ennis, our study integrated the
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processes of reflection, evidence analysis, evaluation, and argumentation. These
theories were adapted to English language teaching for Grades 7-8, and critical
thinking was enhanced as a systematic process consisting of the following stages:
problem identification — evidence analysis — argumentation — reflection —
transfer.

The taxonomies developed by Benjamin Bloom and later revised by Lorin
Anderson and David Krathwohl were comparatively examined, highlighting their
methodological contribution to the development of critical thinking.

The second section of the chapter, entitled “Pedagogical and Methodological
Foundations for Developing Critical Thinking in English Language Teaching,”
examines contemporary methodological approaches to fostering critical thinking in
English language education. The didactic potential of the constructivist approach,
Communicative Language Teaching (CLT), Task-Based Language Teaching
(TBLT), Inquiry-Based Learning (IBL), Problem-Based Learning (PBL), Bloom’s
Taxonomy, Socratic Questioning, metacognitive strategies, collaborative learning,
and scaffolding was systematically analyzed. Furthermore, the mechanisms for
integrating these approaches into English language instruction were synthesized and

presented in Table 2.

Methodological

Critical Thinking
Description

Table 2

Methodolog

Application in English

Approach

Constructivist

Approach

Communicative
Language
Teaching (CLT)
Task-Based
Language
Teaching (TBLT)
Inquiry-Based
Learning (IBL)

Problem-Based

Learning (PBL)
Bloom’s Taxonomy

Socratic
Questioning

Metacognitive
Approach

Collaborative
Learning

Scaffolding
(Vygotsky)
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Knowledge is not transmitted in a

ready-made form; learners actively
construct their own understanding.
Language is acquired through
meaningful communication.

Language develops through the
completion of authentic and
meaningful tasks.

Knowledge is constructed through
questioning, investigation, and
inquiry.

Learning is organized around solving
authentic and meaningful problems.
Instruction is structured according to
hierarchical cognitive processes.

Critical thinking is fostered through
systematic and probing questions.

Learners monitor, regulate, and
evaluate their own thinking and
learning processes.

Learning occurs through interaction
and cooperation with others.

Learning is supported through gradual
instructional assistance until learners
achieve independence.

Language Teaching

Problem-solving tasks, project-

based learning, and the use of
authentic texts.

Debates, discussions, role-plays,
opinion sharing, and information-
gap activities.

Problem-solving, decision-making,
case studies, and project-based
activities.

Students formulate questions after
reading texts, gather evidence, and
justify their conclusions.
Analyzing real-life situations and
proposing solutions in English.
Remember — Understand —
Apply — Analyze — Evaluate —
Create

Questions such as Why?, How?,
What evidence supports this?, and
Do you agree?

Self-assessment, learning journals,
reflective diaries, and self-
monitoring activities.

Pair work, group work,
collaborative projects, and peer
assessment.

Modeling — Guided Practice —
Independent Practice



The theories of Deanna Kuhn, Robert Swartz, Richard Paul, Linda Elder, and
Diane Halpern were examined, and the methodological potential of argumentative
thinking, Socratic questioning, metacognitive regulation, and problem-based
learning strategies for fostering students’ critical thinking was scientifically
substantiated. Furthermore, the age-related and cognitive characteristics of Grades
7-8 students were analyzed based on the theories of Jean Piaget and Lev Vygotsky,
demonstrating that this developmental stage provides favorable conditions for the
effective development of critical thinking.

The third section of the chapter, entitled “The Role of Independent Learning in
Developing Critical Thinking and Advanced International Practices,” elucidates the
role of independent learning in developing learners’ critical thinking competence
and examines its didactic potential, as well as the mechanisms for developing
learners’ skills in searching for, analysing, and evaluating information and drawing
reflective conclusions. Advanced practices aimed at fostering critical thinking in the
education systems of developed countries are analysed, and scholarly and
methodological conclusions are formulated regarding their adaptation to the practice
of teaching English in general secondary schools in Uzbekistan.

A critical analysis of best practices for fostering critical thinking in the
education systems of developed countries was conducted, and scientific and
methodological conclusions were drawn concerning their adaptation to the context
of English language teaching in general secondary schools of Uzbekistan.

The second chapter of the dissertation, entitled “Methodology for Developing
Critical Thinking in the Process of Teaching English to Grades 7-8 Students,”
presents the methodological framework for fostering critical thinking. The chapter
develops mechanisms for integrating cognitive and metacognitive strategies, the
Reading and Writing for Critical Thinking (RWCT) framework, and interactive
teaching methods into English language instruction. Based on the Prepare Grade 7
and Grade 8 coursebooks, the author proposes an original methodological system
for developing students’ critical thinking competence. In addition, a transformation
model was developed to redesign existing learning tasks so that they promote higher-
order thinking skills.

The first section of the chapter, entitled “A Methodological Model for
Developing Critical Thinking among Grades 7-8 Students Based on Cognitive and
Metacognitive Strategies, ” presents the author's methodological model for fostering
critical thinking, developed on the basis of the theoretical frameworks proposed by
John Dewey, Robert Ennis, Peter Facione, Anna Uhl Chamot, and Rebecca Oxford.
The model comprises six interrelated components: goal-oriented, content,
methodological, organizational, diagnostic-assessment, and outcome components,
which are integrated into a coherent methodological framework.

To facilitate the implementation of the model in classroom practice, the
Credibility Analysis method was developed based on the “Did You Know...?”
reading text in Unit 12, The Latest Technology, of the Prepare Grade 8 coursebook,
while the Evidence Evaluation method was designed using the “Women in History”
reading text in Unit 5, Moments in History, of the Prepare Grade 7 coursebook. In
addition, a Self-Correction Checklist for Unit 2, This Is My Day, and a Peer
Feedback Checklist for Unit 8, Favourite Places, were developed to promote
students’ reflective thinking, self-assessment, and peer-assessment skills.
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METHODOLOGICAL MODEL OF THE TECHNOLOGY FOR DEVELOPING
7TH-8TH GRADE STUDENTS' CRITICAL THINKING IN ENGLISH LANGUAGE TEACHING

NOVELTY: A FIVE-STAGE COGNITIVE TRANSFORMATION CYCLE AND A SET OF ORIGINAL DIDACTIC TOOLS
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Figure 3. A Methodological Model for Developing Critical Thinking among
Grades 7-8 Students in English Language Teaching

The analysis conducted in accordance with the revised Bloom—Anderson
Taxonomy revealed that 171 out of 245 tasks (69.8%) in the Prepare Grade 7
coursebook and 185 out of 280 tasks (66.1%) in the Prepare Grade 8 coursebook
were designed to develop lower-order cognitive skills. Based on the transformation
model developed by the author, it was scientifically demonstrated that the proportion
of higher-order thinking skills (HOTS) tasks could be increased from 30.2% to

38



55.0% in the Grade 7 coursebook and from 33.9% to 60.0% in the Grade 8
coursebook.

The second section of the chapter, entitled “Technologies for Developing
Critical Thinking among Grades 7—8 Students through the Reading and Writing for
Critical Thinking (RWCT) Framework,” presents the adaptation of the three stages
of the RWCT framework—Evocation, Realization of Meaning, and Reflection—to
English language teaching. The methodological algorithm developed by the author
was piloted using the reading text “What Is So Great About Running?” from Unit
13, Healthy Bodies, of the Prepare Grade 8 coursebook. During the instructional
process, the application of strategies such as Brainstorming, KWL, INSERT, Venn
Diagram, Jigsaw, Concept Mapping, and Double-Entry Journal contributed to the
development of students’ abilities to analyze information, evaluate evidence,
compare alternative perspectives, and draw reflective conclusions. Furthermore, the
functional potential of the RWCT strategies was adapted to the thematic content of
the Prepare coursebooks, and methodological recommendations were developed for
their effective use as a means of fostering students’ critical thinking competence.

Table 3.Methodological Framework for Organizing English Language
Lessons Based on the RWCT Framework

RWCT Stage  Objective (Author's Classroom Activity (Examples)
Interpretation
|. Evocation To activate students' prior Brainstorming: Completing a "What |
knowledge and stimulate Know" chart related to the topic and
cognitive motivation. exploring answers to a problem-based
question.
Il. Realization To promote active analysis, INSERT Strategy: Reading the text
of Meaning interpretation, and integration of ' using the symbols v, +, —, ? to identify
new information. known information, new ideas,

contradictory information, and
questions, thereby filtering and
organizing information.

[11. Reflection To consolidate newly acquired Cinquain or Venn Diagram:
knowledge and develop students' Summarizing, comparing, evaluating,
personal perspectives. and synthesizing the concepts learned

during the lesson.

The third section of the chapter, entitled “Methodology for Implementing
Technologies for Developing Critical Thinking in Grades 7-8 English Language
Classrooms,” describes the mechanisms for implementing the proposed
methodological model in the practice of general secondary education. A set of
instructional materials, including problem-based tasks, case studies, debates, Think—
Pair—Share, Jigsaw activities, reflective tasks, and metacognitive monitoring
checklists, was developed for use in English language teaching.

In particular, a case study entitled “Are Technologies Making Human Life
Easier, or Are They Making People Dependent on Technology?” was designed
based on Unit 12, The Latest Technology, of the Prepare Grade 8 coursebook. In
addition, the reading text “The Flipped Classroom — What’s It All About?” from
Unit 19, School Can Be Fun!, of the Prepare Grade 8 coursebook and the task “7ry
These Sportzs!” from Unit 1, Sports and Games, of the Prepare Grade 7 coursebook
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were transformed into higher-order thinking skills (HOTS) activities. On this basis,
methodological recommendations were developed to engage students in analysis,
evaluation, argumentation, and the generation of alternative solutions.

The findings demonstrate that the proposed methodological system provides an
effective framework for the integrated development of students’ critical thinking,
reflective thinking, argumentation, and communicative competence, thereby
confirming its pedagogical and methodological effectiveness.

The third chapter of the dissertation, entitled “Effectiveness of Technologies for
Developing Critical Thinking in Grades 7-8 English Lessons and Experimental
Work,” presents the content, stages, and results of the experimental work conducted
to determine the effectiveness of the pedagogical technology designed to develop
critical thinking skills among Grade 7-8 students in English lessons. The
experimental process employed such research methods as observation,
questionnaires, interviews, diagnostic testing, comparative analysis, and
mathematical-statistical analysis. The primary purpose of the experiment was to
empirically evaluate the effectiveness of the developed pedagogical approaches,
methods, and technologies and to verify the validity of the research hypothesis.

The pedagogical experiment was conducted during the 2024—2026 academic
years in 25 general secondary schools located in Tashkent City, Bukhara Region,
and Fergana Region. The total research population comprised 4,710 Grade 7-8
students. To ensure the representativeness of the results, 980 students were selected,
of whom 491 were assigned to the experimental group and 489 to the control group.
In terms of regional distribution, 249 students from Bukhara Region, 334 from
Fergana Region, and 397 from Tashkent City participated in the experimental work.

Table 4. Distribution of Participants in the Experimental Work by Region

Region Number of Experimental Control Total
Schools Group Group
.ukhara Region 11 125 124 249
ergana Region 6 167 167 334
Tashkent City 8 199 198 397
Total 25 491 489 980

The experimental work was implemented in three stages: diagnostic (baseline),
formative, and control stages. At the diagnostic stage, the initial level of students’
critical thinking skills was examined, and the relevant pedagogical factors and
existing methodological challenges were identified. At the formative stage, the
developed pedagogical technology was implemented in the experimental groups. At
the control stage, the obtained results were summarized and the effectiveness of the
proposed methodology was evaluated using mathematical and statistical methods.

The findings obtained at the diagnostic stage indicated that certain critical
thinking skills among the students were insufficiently developed. In particular,
31.4% of the students had only a partial understanding of critical thinking, while
11.4% reported having no knowledge of the concept. At the same time, 68.6% of
the respondents stated that critical thinking had a positive impact on learning.

The diagnostic analysis demonstrated a particular need to develop students’
abilities to analyze evidence, compare alternative viewpoints, draw well-founded
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conclusions, and defend their positions using reliable evidence. Furthermore, it was
established that the predominance of reproductive and traditional teaching methods
in English lessons limited opportunities for developing students’ independent and
analytical thinking.

During the formative stage of the experiment, instruction in the experimental
groups was organized on the basis of the author-developed technology for
developing students’ critical thinking. It incorporated problem-based learning,
debates and discussions, case-study, project-based learning, collaborative learning,
interactive tasks, presentations, audio-visual materials, and electronic educational
resources. These methods and resources were integrated with the four English
language skills: reading, listening, writing, and speaking.

The diagnostic results obtained at the beginning of the experiment
demonstrated that the experimental and control groups had nearly equivalent
baseline levels of academic achievement.

Table 5. Academic Achievement Indicators at the Beginning of the Experiment

Experimental |491 17% 30% 36% 17% 3.47

Control 489 17% 28% 3% 18% 3.44

These findings demonstrate that the achievement levels of the experimental and
control groups were comparable at the outset of the experiment. This provided the
necessary empirical basis for attributing subsequent differences to the pedagogical
technology implemented in the experimental group.

By the end of the experiment, a substantial difference was observed between
the results of the experimental and control groups. In the experimental group, the
proportion of students receiving an “excellent” grade increased from 17% to 25%,
while the proportion receiving a “good” grade increased from 30% to 43%. The
proportion of “unsatisfactory” results decreased from 17% to 7%. Consequently, the
mean achievement score in the experimental group increased from 3.47 to 3.85,
whereas in the control group it increased from 3.44 to 3.50.

Table 6. Summary of Results at the Beginning and End of the Experiment

Experimental — Pre-test 17% 30% 36% 17% 3.47
Experimental — Post-test ~ 25% 43% 25% 7% 3.85
Control — Pre-test 17% 28% 37% 18% 3.44
Control — Post-test 16% 29% 44% 11% 3.50

The results indicate that the mean score in the experimental group increased by
0.38 points, whereas the corresponding increase in the control group was 0.06 points.
The positive dynamics observed in the experimental group were reflected in the
increased proportions of “excellent” and “good” grades and the decrease in
“unsatisfactory” results.

The final results across the three regions likewise demonstrated the positive
effectiveness of the author-developed methodology.
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Table 7. Experimental Results by Region
Experimental Group Control Group Effectiveness

Mean Score Mean Score
Bukhara 3.83 3.43 12%
Fergana 3.80 3.53 11%
Tashkent 3.87 3.49 11%

According to the final results by region, the mean scores of the experimental
and control groups in Bukhara Region were 3.83 and 3.43, respectively,
corresponding to an effectiveness rate of 12%. In Fergana Region, the respective
mean scores were 3.80 and 3.53, with an effectiveness rate of 11%, while in
Tashkent City, the corresponding scores were 3.87 and 3.49, with an effectiveness
rate of 11%.

The statistical significance of the experimental results was assessed using
Pearson’s chi-square (y?) test. At the beginning of the experiment, the empirical y2
value was 0.29, which was lower than the critical value of 16.92. This indicated that
there was no statistically significant difference between the experimental and control
groups at baseline. At the end of the experiment, however, the empirical * value
reached 53.95, substantially exceeding the critical value.

Empirical y’ 0.29 Empirical x* 53.95

Critical y* 16.92 Sl sl Critical 3 16.92
- ¥ critical = 16.92 '

0.29 < 16.92 (= 0.05) 53.95 > 16.92
a = 0.
4 +
e T ey The difference between the
Ll i i The statistical experimental and control groups was

difference was identified between

the experimental and conirol groups. significance of the S S L s L

NOT SIGNIFICANT difference between 4
the groups was assessed H, was accepted
,l, using the Pearson : 'lr

- ¢
e EREiRioT The effectiveness of the proposed

pedagogical technology was

H; was not rejected

CONFIRMED.
i‘;':";ﬂ,f’ Statistical Conclusion Hy ol
oy S ey 0.29 16.92 029 <1697 | Nosutistcally Sgnificant |y gy ecied
jf[ t:l: ::;:rirmnt e s el ﬂ;:#::r:s:]i;f:ﬂ;dm IR R

Figure 3. Changes in the Experimental Results According to the Chi-Square
(%) Test

Thus, the finding that ¥*> = 0.29 < 16.92 at the beginning of the experiment
indicates that the initial difference between the experimental and control groups was
not statistically significant. In contrast, the post-experimental result of y> = 53.95 >
16.92 demonstrates that the difference observed between the groups at the end of the
experiment was statistically significant. At the a = 0.05 significance level, the results
were evaluated at the 95% confidence level, and the alternative hypothesis (H:) was
accepted.
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In conclusion, the experimental findings confirmed the effectiveness of the
author-developed pedagogical technology aimed at developing the critical thinking
skills of Grade 7—8 students in English lessons. In the experimental group, the mean
achievement score increased from 3.47 to 3.85, the proportion of “excellent” grades
increased from 17% to 25%, and the proportion of “good” grades rose from 30% to
43%, while the proportion of “unsatisfactory” grades decreased from 17% to 7%.
Based on the ratio of the final mean scores of the experimental and control groups,
the effectiveness coefficient was 1.11, corresponding to approximately 11%. The
results of Pearson’s chi-square test (y’emp = 53.95 > y%crit = 16.92; a = 0.05)
indicated that the observed difference was statistically significant.

CONCLUSION

1. The findings of this study confirmed that the development of students’
critical thinking competence in the process of English language teaching is one of
the priority pedagogical objectives of modern education. Based on the analysis of
theoretical sources, critical thinking was characterized as an integrated system of
reflective, analytical, evaluative, and metacognitive activities. The scientific views
of J. Dewey, R.Ennis, P.Facione, R.Paul, L.Elder, D.Halpern, and other scholars
were comparatively analyzed, and the essence, structural components, and
developmental mechanisms of critical thinking were systematized. As a result, the
didactic and methodological significance of critical thinking in English language
teaching was scientifically substantiated.

2. The study clarified the major components of critical thinking, including
interpretation, analysis, evaluation, inference, explanation, and reflection, and
revealed their role in the process of foreign language acquisition. The findings
demonstrated that these components are essential for enabling students to think
logically in English, draw evidence-based conclusions, and evaluate alternative
viewpoints. Furthermore, the formation of critical thinking was theoretically
justified as being closely related to students’ age characteristics, cognitive
development, and educational environment.

3. The textbooks Prepare Grade 7 and Prepare Grade 8, published by
Cambridge University Press, were analyzed using Bloom’s Revised Taxonomy in
order to determine the cognitive orientation of learning tasks. The results indicated
that the Understanding and Applying levels predominated in the Grade 7 textbook,
whereas the proportion of tasks belonging to the Creating level increased
considerably in the Grade 8 textbook. At the same time, the proportion of HOTS
(Higher-Order Thinking Skills) tasks remained lower than that of LOTS (Lower-
Order Thinking Skills) tasks in both textbooks. This finding suggests that although
the textbooks possess potential for fostering critical thinking, further methodological
improvement is required.

4. Based on the analysis of textbook content, a methodology was developed for
transforming reproductive tasks into HOTS-oriented activities. In particular, tasks
from the “Sports and Games” section of Prepare Grade 7 and the “School Can Be
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Fun!” section of Prepare Grade 8 were redesigned to emphasize analysis,
evaluation, and argumentation. As a result, students were provided with greater
opportunities to express independent opinions, compare evidence, propose solutions
to problems, and formulate well-reasoned conclusions. This approach contributed to
enhancing the critical thinking potential of the textbooks.

5. Throughout the study, an original cognitive—metacognitive methodological
model for developing critical thinking among Grades 7-8 students was designed
through the integration of Bloom’s Taxonomy, Chamot and Oxford’s cognitive—
metacognitive strategies, and RWCT technology. The model consists of
motivational-goal-oriented, cognitive, metacognitive, communicative, and
outcome-oriented components and was aimed at fostering students’ critical thinking
competence in a systematic and progressive manner. The theoretical and
methodological foundations of the model were aligned with contemporary
educational concepts.

6. The stages of RWCT technology Evocation, Realization of Meaning,
Reflection, Transfer, and Creation were adapted to the content of English language
lessons. Venn Diagram, Jigsaw Reading, Concept Mapping, Debate, Case Study,
and Double Entry Journal methods were implemented in Unit 11 “FEating Out, ” Unit
12 “The Latest Technology,” Unit 16 “Amazing Animals,” and Unit 19 “School Can
Be Fun!” These methods contributed to the development of students’ ability to
distinguish facts from opinions, evaluate evidence, identify cause-and-effect
relationships, and formulate evidence-based conclusions.

7.The results of the diagnostic tests, questionnaires, observations, and
interviews conducted at the baseline stage of the pedagogical experiment showed
that such components of critical thinking among Grade 7-8 students as analysis,
evaluation of evidence, comparison of alternative viewpoints, drawing evidence-
based conclusions, and defending one’s own viewpoint with supporting evidence
were not sufficiently developed.lt was also identified that reproductive and
traditional teaching methods predominated in English lessons, while the use of
interactive methods, problem-based tasks, and modern educational tools aimed at
developing critical thinking was insufficient. These findings provided a scientific
and pedagogical basis for the necessity of improving the methodological system
aimed at developing critical thinking in English language education.

8.The experimental work was conducted during the 20242026 academic years
in 25 general secondary schools in Tashkent city, Bukhara Region, and Fergana
Region, and consisted of baseline, formative, and control stages. The total research
population comprised 4,710 Grade 7-8 students, of whom 980 students were
selected for the experiment. Among them, 491 students were assigned to the
experimental groups and 489 students to the control groups. The results of the initial
diagnostics showed no statistically significant difference between the experimental
and control groups in terms of their initial level of preparation and critical thinking
indicators. This ensured the objectivity and representativeness of the subsequent
comparative evaluation of the results.
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9. At the end of the experiment, the mean achievement score in the
experimental group increased from 3.47 to 3.85. The proportion of students
receiving an “excellent” grade increased from 17% to 25%, while the proportion
receiving a “good” grade increased from 30% to 43%. At the same time, the
proportion of “unsatisfactory” results decreased from 17% to 7%. In the control
group, the mean score increased from 3.44 to 3.50. Based on the ratio of the final
mean scores of the experimental and control groups, the effectiveness coefficient
was 1.11, corresponding to approximately 11%. These results demonstrated the
practical effectiveness of the developed pedagogical technology.

10.The mathematical and statistical analysis of the experimental results
statistically confirmed the effectiveness of the developed pedagogical technology.
According to the chi-square (?) test, at the beginning of the experiment, the result
was y*> = 0.29 < 16.92, indicating that there was no statistically significant difference
between the groups. At the end of the experiment, however, the value reached y? =
53.95 > 16.92. At the a. = 0.05 significance level, the difference between the results
of the experimental and control groups was confirmed to be statistically significant,
and the alternative hypothesis (H,) was accepted.These findings provided scientific
and empirical evidence of the practical effectiveness of the author-developed
pedagogical technology and methodological approaches aimed at developing critical
thinking among Grade 7-8 students in English language lessons.

RECOMMENDATIONS

1. It is necessary to systematically introduce pedagogical technologies aimed
at developing the critical thinking skills of Grade 7-8 students into general
secondary education and to design methodological programs based on a
competency-oriented approach. In particular, integrating RWCT technology, debate
methods, reflective analysis, and problem-based tasks into English language
instruction will promote the development of students’ analytical and independent
thinking competencies.

2. To enhance the effectiveness of English language teaching, interactive
methods such as case studies, think-pair-share, evidence-based discussions, and
problem-based questioning should be widely implemented. Furthermore, digital
platforms should be utilized to improve the diagnosis and monitoring of students’
critical thinking development.

3. To strengthen English language teachers’ professional and methodological
competencies, special training courses, seminars, and methodological workshops on
critical thinking instruction should be organized. In addition, innovative
methodological project banks such as “Debate Club,” “Critical Reading Activities,”
“Reflective Learning Tasks,” and “English Discussion Projects” should be
developed to support teachers in effectively applying modern pedagogical
technologies.

4. 1t is recommended to develop a comprehensive set of didactic materials
based on authentic texts, problem-based communicative situations, reflective
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writing tasks, and collaborative learning technologies designed to foster students’
critical thinking competencies. These materials should be integrated into school
textbooks and electronic learning platforms to ensure the systematic development of
higher-order cognitive skills such as analysis, evaluation, inference, and
argumentation.

5. It is recommended to assess not only students’ final outcomes but also their
processes of logical reasoning and argumentation. For this purpose, portfolios,
reflective writing, debates, case studies, and argumentative written assignments
should be incorporated into the assessment criteria. In particular, assessing not only
“how a student responds” but also “why the student expresses a particular
viewpoint” is an important factor in developing critical thinking. This approach
contributes to monitoring the dynamics of students’ critical thinking development
and strengthening the developmental function of assessment.
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Heanb wucciaenoBaHusi 3akioyaeTcs B pa3pabOTKE TEXHOJOTHMU Pa3BUTHUS
KPUTUYECKOTO MBIIUICHHUS] y4almxcss 7—8-X KJaccoB B Tpolecce 00ydeHus
AHTJIMACKOMY SI3BIKY.

3agaum uccJIe10BaAHNA.

CUCTEMHO  MPOAHAIU3UPOBATh  TEOPETUKO-METOAOJOTHYECKHE  OCHOBBI
pa3BUTUSL KPUTUYECKOTO MBIIUICHUS YYalluxcsi 7—8-X KJIaccoB B IpoIecce
0oOyuYeHHUsI  AHTJIMUCKOMYS3bIKY, YTOYHHUTH CYIIECTBYIOIIUE METOJIUYECKHUE
npoOJeMbl U ONPENEAUTh KOHIENTYaJbHbIE OCHOBBI COBEpPUIEHCTBOBAHUS
MHTErPaTUBHOM MEJaroru4eckoil TEXHOJIOTUH;

C Y4€TOM BO3PACTHBIX U KOTHUTUBHBIX OCOOCHHOCTEN Pa3BUTHS ydaluxcs 7—
8-X KJaccOB YTOYHUTh W CHUCTEMATU3UPOBATH METOAMYECKUE MEXaHU3MBI,
CIIOCOOCTBYIOIIME PA3BUTHUIO KPUTHUUECKOTO MBIIUICHUS Ha YpPOKaxX aHTJIHHCKOTO
A3bIKa, @ TAK’KE YCOBEPILIEHCTBOBATH CIIOCOOBI UX MHTErPALlUU B 00pa30BaTEIbHBIN
MpoLIECC;

pa3paboTarh KpUTEpHUH, T[OKAa3aTe€dM MW JUATHOCTUYECKUE HHIUKATOPHI
OTIpeNIeTICHUSI W OICHKA YPOBHS KPUTHYECKOTO MBINUICHHUS ydYammxcs 7—8-X
KJIacCOB W Ha HUX OCHOBE C(HOPMHUPOBATh KOMIUIEKCHBIM  MEXaHH3M
JTUAarHOCTUYECKOTO OLICHUBAHMS;

YTOUYHHUTh TEJArOTMKO-IUIAKTUYECKUE YCIIOBHUSl Pa3BUTUS KPUTHUYECKOIO
MBIIIJICHUST Ha YypOKaxX aHTJMHUCKOro s3blKa, MpOBEpUTH 3IHHEKTUBHOCTH
MPEMJIOKEHHOW ~ MEJAaroru4eckoil  TEXHOJOTMU  TOCPEACTBOM  OIBITHO-
AKCIIEPUMEHTAJIbHON padOThl, OCYIIECTBUTh MATEMATUKO-CTATUCTUYECKUNA aHAIIN3
MOJIyYEHHBIX PE3YyJIbTaTOB U pa3paboTaTh HAYYHO-ITPAKTUYECKUE PEKOMEH AU,

O0bexTOM HCCIEI0BAHMA ONpPENEIEH Y4yeOHO-BOCIUTATEIbHBIM Mpolece,
HaIPaBJICHHBINA HA PA3BUTHE KPUTUUYECKOTO MBIIUICHUS yJaIuXcsl 7—8-X KJIaccoB B
nporecce OOy4YeHHs] aHTJIMICKOMY S3BIKY B 00I11€00pa30BaTeNIbHBIX IIKOJaxX. B
OTBITHO-’KCIIEPUMEHTAIBHON paboTe mnpuHsin ydactue 980 yuammxcs 7-8-x
KJIacCcoOB 001Ie00pa3oBaTeNbHBIX MKOJ byxapckoit o6mactu, roponoB TamikeHTa u
deprassl.

IIpeaMer mcciaegoBaHUsI COCTABISIIOT COJEpPXKAHHE, METOIbl, (QOPMBI,
CpelCTBa, AUIAKTUUECKUE YCIOBUS U METOJMYECKHE MEXaHU3MbI MEeIarorndyecKon
TE€XHOJIOTUH, HAIIPaBJIECHHON Ha Pa3BUTHE KPUTUUECKOTO MBIIIJICHUS ydaluxcs 7—
8-X KJ1accoB B Tipoliecce 00y4YeHUs aHTIIMHCKOMY SI3BIKY.

Metoasl wucciegoBaHusa. B mpounecce uMcCIeAOBaHMUS — MCIOJIB30BAHBI
HAOJIOICHHE 3a Y4eOHO-BOCIUTATEIBHBIM TMPOIIECCOM, M3yUYCHHE U aHaJIu3
CIIEHHAIBHON JTUTEPATypPbl, TPOBEAECHNUE YCTHBIX U MUCbMEHHBIX OMPOCOB, OMBITHO-
AKCTIEpUMEHTaIbHAs paboTa U MAaTEMATUKO-CTAaTUCTUICCKUN aHAITH3.

HayuyHasi HOBU3HA HCCJIEIOBAHMS 3aAKJIH0YAETCH B CJIEAYIONIEM

pa3paboTaHa MoOJEIb HWHTETPATUBHOM  IEIAarOorM4eCKON  TEXHOJOTHH,
HaIpaBJICHHOW HA Pa3BUTHE KPUTUUECKOTO MBIILICHUS yJalIuxcs 7—8-X KJIaccoB B
npouecce  OOy4yeHUsT  aHIJIMICKOMY  SI3bIKy, Ha  OCHOBE  HMHTErpanuu
KOMMYHUKATUBHOTO TOJX0Ja M TEOPUHA KOTHHUTHBHOTO OOY4YEHHs, a TaKkKe
oOecrieueHrss B3aMMOCBSI3U CTPYKTYPHBIX KOMIIOHEHTOB, OPHEHTHPOBAHHBIX Ha
MOATAMHOE PA3BUTHE AHATUTHYECKOTO MBIIUICHUS] YYalluXCs, CIOCOOHOCTH
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OIICHUBATH NIPOOJIEMHBIC CUTYAITUH ¥ (POPMYITHPOBATH 00O0CHOBAHHBIC BHIBO/IHI;

YCOBEPILIEHCTBOBAHBI METOAMYECKHUE MEXAHU3Mbl Pa3BUTHUS KPUTUYECKOTO
MBIIICHUS y4daluxcst 7—8-X KJIacCOB Ha ypoOKaX aHTJIMHUCKOTro si3blKa Ha OCHOBE
UHTETpallK apryMEHTaTHBHOIO aHalln3a, MpoOJIeMHbIX BompocoB (problem-based
questioning), oOcy kaeHMS Ha OCHOBE JI0Ka3aTeabCcTB (evidence-based discussion) u
pedIEKCUBHOTO aHaaW3a C KOMMYHUKATUBHBIMH 3aJJaHUSIMH, a TakkKe WHX
MOCIIEZI0BATEIBHOTO U MTO3TAITHOTO MPUMEHEHHS B COOTBETCTBUH C BO3PACTHBIMU U
KOTHUTHUBHBIMH OCOOCHHOCTSMH YUAIIHXCS;

YTOYHEHBI KPUTEPUH, TIOKA3aTeld © JUATHOCTUYCCKHE WHIUKATOPHI
OTpEENCHUS] U OILICHKM YPOBHS KPUTHUYECKOTO MBIIUICHUS ydalmxcs 7—8-X
KJIACCOB  TOCPEJCTBOM  COOTHECEHHUS  YPOBHEW  MPOSBICHUS  HABBIKOB
AHAJIMTUYECKOTO MBIIUICHUS, apryMEHTAalluK, COIMOCTABJICHHS albTEPHATUBHBIX
TOYEK 3peHus U (PopMylIHUpoBaHUST OOOCHOBAHHBIX BBIBOJAOB C KPUTEPHUSIMU
KOMIUIEKCHOT'O JUAarHOCTUYECKOTO OLICHUBAHUS;

HAYyYHO-METOJUYECKH OOOCHOBAHBI IEJarOrMKO-TUIaKTHUECKUE YCIOBUS
pa3BUTUS KPUTHUYECKOTO MBIIUICHUS YydJamuxcsi 7—8-X KJIaccoB Ha YypOKax
AHTIIMIICKOTO SI3bIKA C TO3UIIMH HEOOXOAMMOCTH CUCTEMATUYECKOTO UCTIOTIB30BAHUS
AyTEHTUYHBIX TEKCTOB, MPOOJIEMHBIX CHUTYyallui, MHTEPAKTUBHBIX METOJOB H
KOMMYHUKATHUBHBIX 3aJ]JaHUM, aKTUBU3AIIMN CAMOCTOSITEIbHON apTryMEHTAIlMOHHON
U pedIICKCUBHON NIEATETLHOCTH YyYallluXCs, a Tak)Ke OpraHu3allid PEryJsIpHOTO
JMarHOCTHUYECKOTO OLIEHUBaHUs B 00pa30BaTeIbHOM IIPOLIECCE.

IIpakTHYeckue pe3yJibTAThl HCCIEI0BAHUS 3AKIIOYAIOTCS B CJIeYIOLIEM:

pa3paboTaHo u ommy0auKoBaHoO yueOHoe nocodue «A Pedagogical Blueprint for
Novice Educators in Teaching English as a Foreign Language (EFL)y,
IpeIHa3HAYeHHOE JUIsl CTYACHTOB HampaBiieHus oOpaszoBanus 60230100 —
®duonorust U MpenojaBaHue A3bIKOB (aHMMICKUHN 513bIK). Co31aHa BO3MOXKHOCTD
BHEJIPEHUSI JAHHOTO Yy4eOHOTO TMOCOOMs B MPAKTHUKY BBHICHIETO 0Opa3oBaHMs B
KayecTBE HAyYHO-METOJWYECKOTO HCTOYHHUKA, CIOCOOCTBYIOIEIO pPa3BUTHUIO
METOJMYECKON KOMIIETEHTHOCTH OYIyIIUX yUUTEICH aHTTTUHCKOTO A3bIKA;

nearorndeckasl TEXHOJIOTHS U €€ MeToAnYecKasi MOJellb, HamlpaBlieHHbIE Ha
pa3BUTHE KPUTUYECKOTO MBIIUICHUS YydYamuxcs 7-8-X KiaccoB B TIpoIecce
OOy4YeHHsS]  aHTIMHCKOMY  SI3bIKYy, YCOBEPIICHCTBOBAaHBI  METOJAMYCCKUMHU
CpeICTBaMH, OPUEHTUPOBAHHBIMH HA TIOATANHOE (OPMHPOBAHUE Y YYAIIUXCS
HABBIKOB aHaliM3a UH(POpPMAIIUU, OIICHKU MPOOJIEMHBIX CUTYaIlui, COTMIOCTABICHUS
apryMeHToB U (popMyIrMpoBaHUsI 0OOCHOBAHHBIX BBIBOJIOB; paciivpeHa chepa ux
MPAKTUYECKOTO  MPUMEHEHHS  TMOCPEJICTBOM  aJanTaluid K  YCIOBHUSIM
00111e00pa30BaTeNIbHBIX ITKOJ;

Ha OCHOBE pa3pabOTaHHOTO METOJMYECKOro IOAXO0/a CO3/aH KOMIUIEKC
KOMMYHUKATHUBHBIX 3aJaHWM, WHTCPAKTUBHBIX YIPAKHECHUH W TUIAKTHYECKHX
MaTepHayioB, TPEIHA3HAYCHHBIX JJIS Pa3BUTHUS KPUTHYECKOTO MBIIIICHUS
ydamuxcsi 7-8-X KJIaccoB B mpolecce OO0y4deHUsl aHIJIMICKOMY s3bIKy. JlaHHBIN
KOMITJIEKC aJalTHPOBAaH K WHTETPUPOBAHHOMY (OPMHUPOBAHUIO Y YYAIIHXCS
HABBIKOB apTyYMEHTAIINH, I0Ka3aTEIBbHOTO PACCyKICHUS, pe(DIeKCHBHOTO aHAIN3a,
BBIJIBUKEHUS ATbTEPHATUBHBIX PEIICHUNA U KOMMYHUKATUBHOM JIEATEIILHOCTH;

HAa OCHOBE pE3yJbTaTOB TEAarOrMYeCKOl OMBITHO-IKCIIEPUMEHTATHLHOM
paboThl pa3paboTaHbl HAYYHO-METOJUYECKHE PEKOMEHJAIMH TI0 Pa3BUTHUIO
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KPUTHUYECKOTO MBIIIJICHUS] yYalluxcsi 7—8-X KjaccoB B Impolecce OOydeHus
AHTJIMACKOMY $3BIKY B OOII€00pa30BATENbHBIX IIKOJAX M ONPEACNICHbl MyTH HX
UCIIOJIb30BaHUs B MEIArOTMYECKON IESITENbHOCTH YUUTEIEH aHTIIMKUCKOTO SI3bIKa U
METOIUCTOB.

/locToBepHOCTH pe3yJibTaTOB HUCCIeA0OBAHNUS 000CHOBBIBAETCS
COOTBETCTBHEM  HCIOJB30BAHHBIX B HCCIECAOBAHMM HAYYHO-METOAUYECKUX
MOJXOA0B, METONOB W CPEACTB LM W 3aJadyaM HCCIIENOBAHUS, AHAIU30M
npoOJieMbl Ha OCHOBE COBPEMEHHBIX IMEJarOrMUYE€CKUX, IICUXOJIOTHYECKUX U
JIMHTBOAUJAKTUYECKUX TEOPUM, a TaKkKe PENPEe3eHTATUBHOCTBIO KOJUYECTBA
PECIIOH/ICHTOB,  TMPUBICYEHHBIX K  OMNBITHO-IKCIEPUMEHTAILHONH  paboTe.
JIOCTOBEPHOCTh TAKKE OMPEAECIAETCA OpraHU3alrel OMBbITHO-3KCIIEPUMEHTAIBHOM
paboThl B COOTBETCTBUHU C HAYYHO-METOJUYECKHUMH TpeOOBaHUSMHU, 00pabOTKOM
MOJIYYEHHBIX HJMIIMPUYECKUX PpE3YyJbTATOB C MCIIOJIb30BAHUEM MATEMATUKO-
CTaTUCTUYECKUX METOJIOB, BHEJIPEHUEM B MPAKTUKY pa3pabOTaHHBIX HAa OCHOBE
pEe3yJbTAaTOB MCCIIEIOBAHUS BBIBOJIOB, MPEJIOKEHUN W PEKOMEHJAIMNA, a TaKXe
MOJTBEPKACHUEM TTOTYUYEHHBIX PE3yJIbTATOB YIIOJTHOMOYEHHBIMU OPTaHU3AIUSAMMU.

HayuyHasi 4 npakTudeckKasi 3HAYUMOCTH Pe3yJbTATOB HCCJIEOBAHMS.
Hayunass 3HauMMOCTBH pE3yJbTAaTOB HCCIEAOBAHUS ONIPENEIACTCS YTOUHEHUEM
TEOPETUKO-METOI0JIOTUYECKUX OCHOB, IE€IATOTMYECKUX U JIMHIBOJAUAAKTUYECKUX
0COOEHHOCTEW pa3BUTHsI KPUTUYECKOTO MBIIUICHUS IMKOJLHUKOB B IPOIECCe
oOy4YeHHs] aHTJIMUCKOMY $3bIKY, a Tak)K€ COBEPIICHCTBOBAHHUEM CTPYKTYPHBIX
KOMITOHEHTOB, MEJArOTMYECKUX YCIOBHM, KPUTEPUEB, MOKA3ATEIIE U yPOBHEU
pa3BUTUS KPUTHUYECKOTO MbIIUICHUS. KpoMe Toro, Hay4YHO-METOIUYECKOE
000CHOBaHUE COJEPKATEIbHO-OPTraHU3ALMOHHON CTPYKTYpbl M€Iaroruyeckon
TEXHOJIOTUM U METOJAMYECKON MOJIECIIH, HAIIPABJICHHBIX HA PA3BUTUE KPUTUUECKOTO
MBILJICHHS, @ TaKXe MEXaHU3MOB HX pealln3aluu CO34a€T BO3MOXKHOCTH
VCIIOJIB30BAHUS MOJIYYEHHBIX PE3YyJIbTATOB B KAUECTBE TEOPETUKO-METOIUYECKOTrO
UCTOYHHUKA B TOCJIEAYIONIMX HAYYHBIX HCCIEAOBAHHUSIX B OOJACTH METOIUKU
00y4eHHS] THOCTPAHHBIM SI3BbIKAM.

[IpakTrueckass 3HAYMMOCTH pPE3YJbTATOB HCCICAOBAHUS OMPEACIACTCS
BO3MOXKHOCTBIO HCIIOJB30BaHUS pPa3paO0TaHHON TNEeJarornyeckol TEXHOJIOTUH,
YCOBEPIIEHCTBOBAHHON METOAUYECKON MOJAEIH, KOMIUIEKCA KOMMYHHKATHUBHBIX
3aJJaHUM, THTEPAKTUBHBIX YIPAXKHEHUN U TUAAKTUYECKUX MATEPUATIOB B IIPOIIECCE
0oOy4eHHS aHTJIMHCKOMY SI3bIKY B 00III€00pa30BaTEIbHBIX IIKOJIax. PaspaboTaHHbIe
METOIMYECKHE PEKOMEHJIAlIUU CIIOCOOCTBYIOT PA3BUTHUIO Y YYalIUXCS HABBIKOB
aHanu3a WHGOpPMAIIMK, COMOCTABJICHHUS M OICHKU apryMEHTOB, OOOCHOBaHUS
COOCTBEHHOW  TIO3UIIMH,  BBIABWIKEHUS  QJIbTEPHATUBHBIX  PEHICHUH U
dbopmynupoBanusi  pe(IIEKCUBHBIX  BBIBOJIOB, a TaKXe METOJAMYECKOMY
COBEPUICHCTBOBAHUIO TEJArOTMYECKON JEATEIIBHOCTH YYUTEJIEH aHTJIMKUCKOTO
SI3bIKa U METOJIMUCTOB.

BHenpenue pe3yJbTaToB Mccaea0BaHUA. Ha OCHOBE HaAyUHBIX PE3yJIbTATOB,
MOJYYEHHBIX B paMKaxX HCCIEAOBAHMUS TEXHOJOTUM PAa3BUTHUSA KPUTHYECKOTO
MBIIUICHUS TKOJILHUKOB B MPOIIECCe 00yUCHUS aHTIIHICKOMY SI3BIKY:

HAY4YHbIC pPE3yJbTAThl [0 COBEPLUICHCTBOBAHHWID MOJEIH HWHTETPATUBHOM
MearOrHYeCKON TEXHOJIOTUN PA3BUTHUS KPUTHUECKOTO MBIIIJICHUS yJYamxcs 7—8-
X KJIACCOB B Mpollecce 00yUYeHHUs aHTIUHCKOMY SI3BIKY MMOCPEACTBOM WHTETrpaIlud
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KOMMYHHMKATHBHOTO TMOAXOAAa M TEOPHl KOTHUTUBHOTO OOy4eHHs, OOecreueHus
B3aMMOCBSI3M CTPYKTYPHBIX KOMIIOHEHTOB, HAMPABJIEHHBIX HA MO3TAITHOE Pa3BUTHE
AHAJIMTUYECKOTO MBIIUJICHUS! YYalllUXCs, CIOCOOHOCTH OIEHUBATh MPOOJIEMHbIE
cutyalui 4 GOpMYJIUpOBaTh OOOCHOBAaHHBIEC BBIBOJIbI, HCIIOJB30BAHbBI IPHU
oOoraiiieHnu coepxanust yueonoro nocooust «4 Pedagogical Blueprint for Novice
Educators in Teaching English as a Foreign Language (EFL)», moaroroBiieHHOTO
1. CTyJneHTOB OakanaBpuara HampaBieHuss 60230100 — @wumonorus u
NpenojaBaHue S3bIKOB (QHTVIMMCKUNM SI3bIK) (CBUAETEIBCTBO MUHHCTEPCTBA
BbICIIEr0 0Opa3zoBaHusd, Hayku U nHHOBauuii Ne 330-U ot 29 anpens 2026 rona). B
pe3yabpTaTe pacHIMpeHbl BO3MOXKHOCTH COBEPIICHCTBOBAHUS METOJUYECKUX
KOMIIETEHIIUA OYyJIyIIMX Yy4YWTEIeH AaHIJIMICKOrO s3blka B OOJACTH pa3BUTHUS
KPUTHUYECKOTO MBIIUICHHS Y4YalIuXcsi HA OCHOBE COBPEMEHHBIX IEIaroruyecKux
TEXHOJIOTUH;

HAy4YHbIE PE3YJIbTAThl IO COBEPUIEHCTBOBAHUIO METOJUYECKUX MEXAHH3MOB
pa3BUTUS KPUTHUYECKOTO MBIIIJICHUS YdYalmuxcs 7—8-X KJIaccoB Ha ypOKax
aHTJIMACKOTO A3bIKA TMOCPEACTBOM MHTErpalyd apryMEHTaTUBHOIO aHaJIM3a
(premise—conclusion  analysis), mnpobiemublx  BompocoB  (problem-based
questioning), oOcy»xIeHust Ha OCHOBE Jl0Ka3aTebcTB (evidence-based discussion) u
pediIeKkCUBHOTO aHalu3a ¢ KOMMYHUKATHUBHBIMH 3a/IaHMSIMH, a TakkKe WUX
MOATAITHOTO MPUMEHEHHUS B COOTBETCTBHM C BO3PACTHBIMU M KOTHUTHBHBIMU
OCOOCHHOCTSIMHM y4YalllUXCsl MCIOJIb30BaHbl B pamkax mnpoekTta «English Access
Microscholarship Programy, peanusoBanHoro B CamapkaHICKOM IroCyAapCTBEHHOM
WHCTUTYTE€ WHOCTpPaHHBbIX A3bIKOB B 2022-2024 romax Ha OCHOBAHMM NHMCHMA
MuHHCTEPCTBA BBICIIIETO M CPEIHETO CIeNUaibHOTO 00pasoBanus Ne 2/24-4/7-690
ot 12 nexadps 2022 rona B corpyanudectse ¢ [loconsctBoMm CIIIA B Tamkenre,
lNocynapctBennbiM  genaptameHTom CIHIA uw  American Councils (cnpaBka
CamapkaH/ICKOTO TOCYAapCTBEHHOTO MHCTUTYTAa MHOCTPAHHBIX s13bIKOB Ne 3993/02
ot 28 ampens 2026 roga). B pesynbrare mosbiieHa 3h()EKTUBHOCTh Pa3BUTHUS Y
YYaCTHUKOB MPOEKTa HABBIKOB CaMOCTOATENIBHOTO MBIIIJIEHUS Ha AHTJIUHCKOM
A3bIKE, AaHaJIM3a  AJIbTEPHATHBHBIX TOYEK  3pEHUs, apryMEHTaluu U
bopmyaupoBaHKsl 000CHOBAHHBIX BBIBOJIOB;

Hay4YHbIE€ PE3YyJbTaThl MO COBEPIICHCTBOBAHUIO KPUTEPHUEB, MOKa3aTeiell u
JMArHOCTUYECKUX WHANKATOPOB OMNPEIEICHUS M OLEHKH YPOBHS KPUTHUYECKOIO
MBILUICHUS] yH4aluxcs 7—8-X KJIaCCOB HA OCHOBE B3aMMHOI'O COOTHECEHHs YPOBHEN
MIPOSIBJICHHSI HABBIKOB aHAJIMTUYECKOTO MBITTUICHHSI, ApTyMEHTAIH, COTIOCTABIICHU S
AIbTEPHATUBHBIX TOYEK 3peHHUs U (HOpPMYJIUpOBaHUS OOOCHOBAHHBIX BBIBOJIOB
UCIIOJIb30BaHbl B paMKaxXx Hay4Horo rpantoBoro mpoekta Ne PF-201912258,
paccuutanHoro Ha 2023-2025 ronsl (crnpaBka TamkeHTCKOTO TOCyJapCTBEHHOTO
YHUBEpPCUTETA Y30€KCKOTO sI3bIKa U JuTeparypbl iMeHn Anumiepa HaBou Ne 01/4-
1036 or 20 mas 2026 roma). B pesynbrare ycOBEpIIEHCTBOBaHbl Hay4YHO-
METOJAMYECKHE OCHOBBI ONPEJEICHHS U OLIEHKH YPOBHS KPUTUYECKOTO MBIIIICHUS
y4YallluXCcsli Ha OCHOBE MOKa3zaTesield aHAJIUTHUYECKOrO MBILIUICHUS, apryMEHTALHH,
COMOCTAaBJICHUs ~ QJIbTCPHATUBHBIX  TOYEK 3peHUs ©W  (HOPMYJIUPOBAHUS
00OCHOBAHHBIX BHIBOJIOB;

Hay4YHbIE€ PE3YJIbTATHl M0 COBEPIIEHCTBOBAHUIO NEAArOIMKO-IHIAKTHYECKUX
YCJIOBUM Pa3BUTHUSI KPUTUUYECKOTO MBIIUICHUS yUaluxcsi 7—8-X KJIacCOB Ha ypoKax
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AHTJIMKACKOTO $13bIKa HA OCHOBE CHCTEMAaTHYECKOIO0 MCIOJIb30BAaHUS ayTEHTUYHBIX
TEKCTOB, TPOOJIEMHBIX CUTYallUii, UHTEPAKTUBHBIX METOJOB U KOMMYHHUKATHUBHBIX
3a/laHuii, aKTUBU3ALIUM CAMOCTOSITEJIbHOW apryMEHTAlMOHHOW M pedIIeKCUBHON
NEATEIIbHOCTH YYalluXCs, a TaKKE OpPraHu3aldy PETYJSIPHOTO JUArHOCTHYECKOTO
OIICHHWBAHUS TPOILIM OIBITHO-IKCIIEPUMEHTaIbHYI0 arnpobamuioo B 2024-2026
rojax B oOuieoOpa3zoBaTenbHbIX HIKOMax IlemkyHCkoro m AJjaTcKoro pailoHOB
Bbyxapckoit obmactu, Skkacapaiickoro u Mup30-YyrOeKCKoro paifioHOB Topoja
Tamkenta, a Taxxke ropoaa Depranbsl (cmpaBka PecrmyOnuKaHCKOTO IIEHTpa
obpazoBanus Ne 01/11-03/11-292 ot 15 mas 2026 rona). B pe3ynbrare obecriedena
PE3YJBTATUBHOCTh NENArOTUKO-IUIAKTUYECKOrO MpOLEcca, HAIpPaBICHHOTO Ha
pa3BUTHE KPUTUYECKOTO MBIIUICHUS YYalllUXCs, IMOBBINIEHHE UX Y4eOHOM
AKTUBHOCTHU U yJIYYIIIEHHE KaueCcTBa O0yUCHUS aHTIIUIUCKOMY SI3BIKY.

Anpofauus  pe3yJbTATOB  HMCCJIeI0OBaHUsi. Pe3ynbTaThl  JAHHOTO
MCCIIEI0BAHMS 00OCYKIEHBI HAa 7 MEXAYHAPOAHBIX U 4 pecnyOJMKaHCKUX HAay4YHO-
MPaKTUYECKUX KOH(EpPEeHIHUSX.

Ony0JMKOBAaHHOCTH pe3yabTaToB HMccienoBaHus. [lo TeMe aucceprauuu
onmy0nrKoBaHbl | yueOHOe mocobue u 18 HayuHbIX paboT. 13 HUX 7 Hay4YHBIX cTaTEH
OIyOJIMKOBaHbI B PECIYOJIMKAHCKUX U 3apyOeX HbIX HAyYHBIX KypHasax, 11 pador
— B MaTepuanax Hay4yHO-TIPAaKTUYECKHMX KOH(pepeHIuil, B TOM uucie 7 — B
cOOpHHMKaxX MaTepHajOB MEXKIYHApOIHBIX U 4 — pecnyOIIMKaHCKUX Hay4dHO-
IPAKTUYECKUX KOH(PEpEeHIUH.

MOCTPOEHUSI apTyYMEHTOB U CaMOCTOSATEIBHOTO (OPMYIUPOBAHMS BBIBOJOB
yyamiuMmucs  Oblia  anpoOupoBaHa B TedeHue  2024-2026 romoB B
oO1eo0Opa3oBarenbHbIX mKodax IlemkyHckoro u Anarckoro pailoHoB byxapckoi
obnactu, Skkacapaiickoro 1 Mup3o-Yiayroekckoro paitoHoB ropoja TaikeHTa, a
takxke ropoga @epranel. B pesynbrare ObUIM yCOBEPUIEHCTBOBAHBI HAy4yHO-
METOJUYECKME MEXaHHU3Mbl OIEHKM KOMIIETEHIM yuammxcs B oOnacTu
AHAJIMTUYECKOTO MBIIUICHUS, apryMEHTAallu, J0Ka3aTelIbCTBA, COIOCTABICHUS
JIbTEPHATUBHBIX TOYEK 3peHHs] U (POpPMYIMpOBaHUS PEPIEKCUBHBIX BBIBOJOB,
MOBBICWJIUCh MHTEPAKTUBHOCTh YPOKOB AHIVIMMCKOTO $3bIKA M KadyeCTBO
o0pa3oBaHus.

Anpobauus pe3yabTaroB HcciaegoBaHus. (OCHOBHOE  COJEpIKAHHE
JUccepTaluy 00CYKIal0Cch Ha 6 MEXKIyHAPOAHBIX U 4 pecnyOJUKaHCKUX HAy4YHO-
MPAKTUYECKUX KOH(DEPEHITUSX.

Iyosmkamust pe3yabTaToB uHcciaenoBanms. Ilo Teme pguccepranmu
Ommy0IMKOBAaHO B 00IIEH CI0KHOCTH 17 HaydHBIX paboT, B TOM yucie 1 ydeOHoe
nocobue u 8 cTarel B HAY4YHBIX W3JaHUSX, PEKOMEHJOBaHHBIX Bricuien
aTTECTallMOHHONM KOMHCCHEW i MyOJMKAllMd OCHOBHBIX HAYYHBIX PE3yJIbTAaTOB
JOKTOPCKHUX AUCCEPTALIMA, U3 KOTOPHIX 4 0NyOJIMKOBAaHbI B pECITyOJIMKAHCKHUX U 4 —
B 3apyOEXKHBIX JKypHaJIax.

Crpykrypa u 00béM quccepranmu. J[uccepranysi COCTOUT U3 BBEICHUS, TPEX
IJ1aB, 3aKJIIOYEHUS, CIIMCKA UCTIOJIb30BAHHOMN JINTEPATYphl U NpUiIokeHnd. O0mmii
00bEM nuccepraruu coctapisger 130 cTtpanwuir.
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